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This revised edition of the Learning Standards for The Arts incorporates changes to the content standards
and the performance indicators based on extensive review by the public. As educational practice improves, these
standards will continually be revised.

New in this addition are samples of student work, along with teacher comments on the work. The examples
are intended to provide some ideas of tasks that support attainment of the performance standards. They are not
models of excellence. Rather, they represent various levels of acceptable work. In the arts these levels have been
described as "distinguished," "proficient" and "competent." It is important to remember that the work samples
are just suggestions of ways the students can demonstrate progress toward achieving the standards.

The Standards for the Arts reflect the educational goals that are common to dance, music, theatre, and the
visual arts, while recognizing the distinctive aspects of each'discipline. Each art form has its own philosophies,
methods, materials, history, and content; each is usually taught as a separate subject. Assessment techniques
should accOunt for the similarities and differences among the arts and the varying capabilities and education of
students acrois the four disciplities'.

The Arts Standards provide school districts the direction and basic structure for the development of local cur-
.

ricula that link instruction and assessment to the content standards. Taken together, the content standards,
performance indicators and the performance standards embodied in actual student work define the learning
standards for students in the Arts (dance, music, theatre and visual arts).

The State Education Department will continue to collect and publish samples of student work. As teachers
become familiar with the standards and students become more proficient in meeting them, the level of the per-

4mance standards and content standards will continue to rise.

The Board of Regents recognizes the diversity of students in New York State, including students with disabil-
ities, students with limited English proficiency, gifted students, and educationally disadvantaged students, and
has made a strong commitment to integrating the education of all students into the total school program. The
standards apply to all students regardless of their experiential background, capabilities, developmental and
learning differences, interests, or ambitions. A classroom typically includes students with a wide range of abili-
ties who may pursue multiple pathways to learn effectively, participate meaningfully, and work towards attain-
ing the curricular standards. Students with diverse learning needs may need accommodations or adaptations of
instructional strategies and materials to enhance their learning and/or adjust for their learning capabilities.

Learning Standards for The Arts
Expectations for Achievement

All students should participate at an appropriate level and should demonstrate competent, proficient, or
distinguished levels of achievement in the following areas by the completion of their secondary schooling:

Elementary level achievement in the content standards for each of the four disciplines of dance, music,
theatre, and visual arts;

Intermediate level achievement in the content standards for two of the four disciplines of dance, music,
theatre, and visual arts;

Commencement level achievement in the content standards for one of the four disciplines of dance,
-music, theatre, and visual arts.
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Standard 1: Creating, Performing and Participating in the Arts
Students will actively engage in the processes that constitute creation and performance in the arts
(dance, music, theatre, and visual arts) and participate in various roles in the arts.

Standard 2: Knowing and Using Arts Materials and Resources
Students will be knowledgeable about and make use of the materials and resources available for
participation in the arts in various roles.

Standard 3: Responding to and Analyzing Works of Art
Students will respond critically to a variety of works in the arts, connecting the individual work to
other works and to other aspects of human endeavor and thought.

Standard 4: Understanding the Cultural Dimensions and Contributions of the Arts
Students will develop an understanding of the personal and cultural forces that shape artistic
communication and how the arts in turn shape the diverse cultures of past and present society

1
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Dance Music

1. Students will perform set dance forms in formal and
informal contexts and will improvise, create, and
perform dances based on their own movement ideas.
They will demonstrate an understanding of
choreographic principles, processes, and structures
and of the roles of various participants in dance
productions.

Students:
identify and demonstrate movement elements and skills
(such as bend, twist, slide, skip, hop) (a)
demonstrate ways of moving in relation to people,
objects, and environments in set dance forms (b)
create and perform simple dances based on their own
movement ideas (c).

This is evident, for example, when students:
demonstrate the movements of various animals, a cat, a dog, an
elephant, a monkey, etc.
pretend that they are flowers or plants caught in a wind, mov-
ing in groups of two or three to suggest the movement
invent a dance based on a children's game, such as, Farmer in
the Dell, London Bridge, etc.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (0).

Sample tasks are identified by triangles (A).

2

1. Students will compose original music and perform
music written by others. They will understand and use
the basic elements of music in their performances and
compositions. Students will engage in individual and
group musical and music-related tasks, and will
describe the various roles and means of creating,
performing, recording, and producing music.

Students:
create short pieces consisting of sounds from a variety of
traditional (e.g., tambourine, recorder, piano, voice),
electronic (e.g., keyboard), and nontraditional sound
sources (e.g., water-filled glasses) (a)
sing songs and play instruments, maintaining tone
quality, pitch, rhythm, tempo, and dynamics; perform the
music expressively; and sing or play simple repeated
patterns (ostinatos) with familiar songs, rounds, partner
songs, and harmonizing parts (b)
read simple standard notation in performance, and
follow vocal or keyboard scores in listening (c)
in performing ensembles, read very easy/easy music
(New York State School Music Association [NYSSMA]
level I-II)' and respond appropriately to the gestures of
the conductor (d)
identify and use, in individual and group experience .
some of the roles, processes, and actions used in
performing and composing music of their own and
others (e).

This is evident, for example, when students:

improvise a short composition using the black keys on the piano
sing familiar rounds and folk songs in a group with good tone,
tempo, intonation and rhythm
strum on an autoharp a two or three chord progression alone or
with others to accompany student singing
read and perform standard rhythmic notation on rhythm sticks
or other classroom instruments
play a simple pattern on a mallet instrument to accompany a
familiar song such as Frere Jacques
perform a simple piece of music with others in a band, chorus or
orchestra
conduct other students in performing simple musical pieces.

' The New York State School Music Association (NYSSMA) has
developed a standards-based instructional model that can be used to
assess student achievement. In the publication entitled NYSSMA
Manual, the Music Association provides rules, regulations, and
ed listings of musical literature as a basis for assessing music
formance by individuals, small groups, or large organizations.
emphasis of the model is on "quality of performance." (NYSSMA 1994,
p. XXVII)



1. Students will create and perform theatre pieces as
well as improvisational drama. They will understand
and use the basic elements of theatre in their
characterizations, improvisations, and play writing.
Students will engage in individual and group theatrical
and theatre-related tasks, and will describe the various
roles and means of creating, performing, and
producing theatre.

Students:
use creative drama to communicate ideas and feelings (a)
imitate experiences through pantomime, play making,
dramatic play, story dramatization, story telling, and role
playing (b)
use language, voice, gesture, movement, and observation
to express their experiences and communicate ideas and
feelings (c)
use basic props, simple set pieces, and costume pieces
to establish place, time, and character for the
participants (d)
identify and use in individual and group experiences
some of the roles, processes, and actions for performing
and creating theatre pieces and improvisational
drama (e).

is evident, for example, when students:
use a belonging from home as practice in handling simple props
and as an experience in evoking feelings in an audience
pantomime the action of a narrated story
observe the habits of familiar animals and use voice, gesture,
body movement to portray the animals to classmates
act out a scene from a well-known fairy tale using basic props,
simple set pieces and costume pieces
use puppets to dramatize an event: create the dialogue, voices
and movement of the puppets to convey the story working in
small groups.

6
STANDARD 1

1. Students will make works of art that explore
different kinds of subject matter, topics, themes, and
metaphors. Students will understand and use sensory
elements, organizational principles, and expressive
images to communicate their own ideas in works of
art. Students will use a variety of art materials,
processes, mediums and techniques, and use
appropriate technologies for creating and exhibiting
visual art works.

Student=
experiment and create art works, in a variety of mediums
(drawing, painting, sculpture, ceramics, printmaking,
video, and computer graphics), based on a range of
individual and collective experiences (a)
develop their own ideas and images through the
exploration and creation of art works based on themes,
symbols, and events (b)
understand and use the elements and principles of art
(line, color, texture, shape) in order to communicate their
ideas (c)
reveal through their own art work understanding of how
art mediums and techniques influence their creative
decisions (d)
identify and use, in individual and group experiences,
some of the roles and means for designing, producing,
and exhibiting art works (e).

This is evident, for example, when students:
paint a picture in tempera or watercolor in which they depict an
experience that they recall
make a ceramic vessel which they decorate with symbols
make a drawing in which they depict three-dimensional space
by using overlapping, placement on the picture plane and
objects diminishing in size
select a medium for a work of art based on their experience with
the medium and their desire that it should look a certain way
work with others to plan and produce a group art work, such as
a mural, an illustrated book, a stage design
draw objects from observation and use their imagination to turn
those drawings into objects or creatures
use the primary colors of pigment (cyan, magenta, yellow) to
paint a picture from nature.

1 0
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1. Students will perform set dance forms in formal and
informal contexts and will improvise, create, and
perform dances based on their own movement ideas.
They will demonstrate an understanding of
choreographic principles, processes, and structures
and of the roles of various participants in dance
productions.

Students:
know and demonstrate a range of movement elements and skills
(such as balance, alignment, elevation, and landing) and basic
dance steps, positions, and patterns (a)
dance a range of forms from free improvisation to
structured choreography (b)
create or improvise dance phrases, studies, and dances,
alone and/or in collaboration with others, in a variety of
contexts (a)
demonstrate the ability to take various roles in group
productions and performances (d).

This is evident, for example, when students:

invent a dance built on at least three different dance steps that
creates a pattern and that moves throughout a given space
select a word or phrase at random from a pile of cards and
improvise a movement to express the idea of the wordor phrase;
others in the class interpret what the dancer is expressing
take on one of the roles in a class dance production, i.e.,
choreographer, lighting, costuming, etc.

4

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*).

Sample tasks are identified by triangles (A).

Mk

1. Students will compose original music and perform
music written by others. They will understand and use
the basic elements of music in their performances and
compositions. Students will engage in individual and
group musical and music-related tasks and will
describe the various roles and means of creating,
performing, recording, and producing music.

Students:
compose simple pieces that reflect a knowledge of
melodic, rhythmic, harmonic, timbrel, and dynamic
elements (a)
sing and/or play, alone and in combination with other
voice or instrument parts, a varied repertoire of folk, art,
and contemporary songs, from notation, with a good tone,
pitch, duration, and loudness (b)
improvise short musical compositions that exhibit
cohesiveness and musical expression (c)
in performing ensembles, read moderately easy/
moderately difficult music (NYSSMA level III-1V) and
respond appropriately to the gestures of the conductor (d)
identify and use, in individual and group experiences,
some of the roles, processes, and actions for performing
and composing music of their own and others, and dis-
cuss ways to improve them.

This is evident, for example, when students:

A compose a melody that reflects the mood of a four line poem and
exhibits knowledge of the basic elements of music (e.g., rhythm
and melody)
sing with classmates a number of songs including folk, art and
contemporary
improvise on a violin a four measure phrase that is cohesive and
expressive
perform moderately easy music (NYSSMA level 2 or 3) on an
instrument in a band
conduct peers through a choral warm-up piece.

11



1. Students will create and perform theatre pieces as
well as improvisational drama. They will understand
and use the basic elements of theatre in their
characterizations, improvisations and play writing.
Students will engage in individual and group theatrical
and theatre-related tasks, and will describe the various
roles and means of creating, performing, and
producing theatre.

Students:
use improvisation and guided play writing to
communicate ideas and feelings (a)
imitate various experiences through pantomime, play
making, dramatic play, story dramatization, storytelling,
role playing, improvisation and guided play writing (b)
use language, voice, gesture, movement and observation
to create character and interact with others in
improvisation, rehearsal, and performance (c)
sreate props, scenery, and costumes through individual
and group effort (d)
identify and use, in individual and group experiences,
some of the roles, processes, and actions for performing
and creating theatre pieces and improvisational drama
within the school/community, and discuss ways to
improve them (e).

4110
This is evident, for example, when students:

develop a point of view on an issue then use improvisation to
convey that point of view to an audience
recall or observe a simple action or moment, such as shopping
for a pair of shoes, cooking from a recipe, typing a letter, and
imitate the experience through pantomime
create and act out character charades by using a prop (e.g.,
hats) so specific to the character that they indicate what/who
the character is (age, gender, occupation)
select an appropriate scene to perform for a younger class:
devise the props, costumes and set pieces and rehearse and
perform the piece
suggest the role conflict plays in drama; write scenes with and
without a conflict; discuss the differences.

411iTANDARD 1

MST COPY AVLML E

1. Students will make works of art that explore
different kinds of subject matter, topics, themes, and
metaphors. Students will understand and use sensory
elements, organizational principles, and expressive
images to communicate their own ideas in works of
art. Students will use a variety of art materials,
processes, mediums, and techniques, and use
appropriate technologies for creating and exhibiting
visual art works.

Students:
produce a collection of art works, in a variety of
mediums, based on a range of individual and collective
experiences (a)
know and use a variety of sources for developing and
conveying ideas, images, themes, symbols, and events in
their creation of art (b)
use the elements and principles of art to communicate
specific meanings to others in their art work (0
during the creative process, reflect on the effectiveness
of selected mediums or techniques to convey intended
meanings (d)
identify and use, in individual and group experiences,
some of the roles and means for designing, producing,
and exhibiting art works and discuss ways to improve
them (e).

This is evident, for example, when students:
A research various architectural elements and design a building

based on their research and on their plan for its use
develop an image that is appropriate for a lino cut, transfer it to
the linoleum and print it using more than one color
develop a painting from their drawing of a still-life focusing on
composition and color value
research the style of a selected sculptor and design a work based
on that style but expressing the students ideas.

12
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1. Students will perform set dance forms in formal and
informal contexts and will improvise, create, and
perform dances based on their own movement ideas.
They will demonstrate an understanding of
choreographic principles, processes, and structures
and of the roles of various participants in dance
productions.

Students:
perform movements and dances that require
demonstration of complex steps and patterns as well as
an understanding of contextual meanings (a)
create dance studies and full choreographies based on
identified and selected dance movement vocabulary (b)
apply a variety of choreographic processes and
structures as appropriate to plan a duet or ensemble
performance (c).

This is evident, for example, when students:
perform a dance which is student choreographed using an
excerpt from a selected contemporary piece of music
develop the choreography for a duet and plan the rehearsal
program to achieve the dance
view a dance company's practice sessions, observe how the
dancers develop and integrate their movements and expressions
for their own piece and in concert with the other dancers, and
then analyze and describe the process
work as part of a group to research a particular style of dance,
develop and create choreography based on that research, and
then perform the piece as an ensemble.

6

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().

Sample tasks are identified by triangles (A).

a

1. Students will compose original music and perform
music written by others. They will understand and use
the basic elements of music in their performances and
compositions. Students will engage in individual and
group musical and music-related tasks, and will
describe the various roles and means of creating,
performing, recording, and producing music.

Students:
compose simple pieces fOr at least two mediums, including
computers (1191B:11) and other electronic instruments.
(Pieces may combine music with other art forms such as
dance, theatre, visual arts, or film/video.) (a)
sing and/or play recreational instruments accurately,
expressively, and with good tone quality, pitch, duration,
loudness, technique, and (singing) diction (b)
use common symbols (notation) to perform music on
recreational instruments (c)
identify and describe the roles, processes, and actions
needed to produce professional concerts and musical
theatre productions (d)
explain the commercial-music roles of producer,
recordist, public relations director, recording company
executive, contractor, musicians, union officials,
performers, etc. (e)

This is evident, for example, when students:

compose a 32 bar musical piece with a simple melody and
appropriate harmony on an electronic keyboard or piano
play a guitar with acceptable tone quality, good technique and
correct rhythm to accompany a song

A play on a dulcimer an eight measure melody based on a familiar
folk song
participate in a concert production as a performer,
composer/arranger, program annotator, music librarian, stage
hand, etc.
write a short narrative after interviewing a local commercial
music person about their career activities.

13



I. Students will create and perform theatre pieces as
well as improvisational drama. They will understand
and use the basic elements of theatre in their
characterizations, improvisations, and play writing.
Students will engage in individual and group theatrical
and theatre-related tasks, and will describe the various
roles and means of creating, performing, and
producing theatre.

Students:
write monologues and scenes to communicate ideas and
feelings (a)
enact experiences through pantomime, improvisation,
play writing, and script analysis (b)
use language, techniques of sound production
(articulation, enunciation, diction, and phrasing),
techniques of body, movement, posture, stance, gesture,
and facial expression and analysis of script to personify
character(s); interact with others in improvisation,
rehearsal, and performance; and communicate ideas and
feelings (c)
design and build props, sets, and costumes to
communicate the intent of the production (d).
make acting, directing, and design choices that support
and enhance the intent of the class, school, and /or
ommunity productions (e).

This is evident, for example, when students:
write and perform an original monologue which expresses a
struggle over a decision of whether to engage in a particular
activity with peers
select an example of visual art (paintings, reproductions,
photographs, postcards); study the visual art for setting, mood,
and characterization; and improvise a scene ending in a tableau
perform a reader's theatre piece concentrating on voice and
gestures to convey nuances of character, mood and meaning
create a floor plan of a set design for a play

A assume various roles of theatrical personnel, both onstage and
backstage, to assure the success of a school production.

BEST

leSTANDARD 1

1. Students will make works of art that explore
different kinds of subject matter, topics, themes, and
metaphors. Students will understand and use sensory
elements, organizational principles, and expressive
images to communicate their own ideas in works of
art. Students will use a variety of art materials,
processes, mediums, and techniques, and use
appropriate technologies for creating and exhibiting
visual art works.

Students:
create a collection of art work, in a variety of mediums,
based on instructional assignments and individual and
collective experiences to explore perceptions, ideas, and
viewpoints (a)
create art works in which they use and evaluate different
kinds of mediums, subjects, themes, symbols, metaphors,
and images (b)
demonstrate an increasing level of competence in using the
elements and principles of art to create art works for
public exhibition (c)
reflect on their developing work to determine the
effectiveness of selected mediums and techniques for
conveying meaning and adjust their decisions
accordingly (d).

This is evident, for example, when students:
do a series of drawings of posed figures and then incorporate one
or more of those figures into a painting to express a specific
theme
use one medium or technique in more than two works to
indicate their skill with that medium or technique
develop an idea for a work of art, research the various ways in
which that idea has been expressed by other artists and at other
times, select the appropriate medium or technique for that
work and complete the work
produce a computer generated design in which they uae their
understanding of composition, color, line, space.

1 4
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Standard 1 Creating, Performing, an
Participating in the Arts .ommclic.cm)t,nt-Nlajor Smuonce

1. Students will perform set dance forms in formal and
informal contexts and will improvise, create, and
perform dances based on their own movement ideas.
They will demonstrate an understanding of
choreographic principles, processes, and structures
and of the roles of various participants in dance
productions.

In addition to the General Education performance indicators,
studentm

use a variety of sources to find dance ideas (a)
select dance structures for use in choreographic
projects (b)
perform dances requiring use of more sophisticated
performance elements such as dynamics, phrasing,
musicality, expression (c)
use a variety of choreographic approaches with any
number of dancers, props, and performance spaces (d)
demonstrate ability to work effectively as dancer,
choreographer, director, costumer, lighting designer,
manager (e).

This is evident, for example, when students:
select dance structures based on traditional forms and
choreograph them into a dance, selecting the music

A create a dance appropriate for elementary school children and
instruct the children in bodily movements and dance vocabulary
prepare and perform a dance recital which shows a high level of
expression, dynamics, musicality and phrasing
create and develop audition pieces that demonstrate knowledge
of high level choreographic principles
arrange, prepare and audition for dance companies,
participating in the process with poise and professionalism
interpret an existing piece of choreography through reflection
(e.g., journal writing) and a uniquely personal approach to
performance.

Key ideas are identified by numbers (1).
Performance indiciitors are identified by bullets ().

Sample tasks itie:identifled by triangles (A).

8

1. Students will compose original music and perform
music written by others. They will understand and lals
the basic elements of music in their performanceo and
compositions. Students will engage in individual and
group musical and music-related tasks and will
describe the various roles and means Of creating,
performing, recording, and producing music.

In addition to the General Education performance indicators
students:

compose a collection of works for wind, string, percussion,
vocal, keyboard, or electronic media that demonstrates an
understanding and application of the musical elements am]
music-related technology (a)
monitor and adjust their performance and compositional
techniques, identifying strengths and areas for
improvements (b)
improvise and arrange extended musical compositions
that exhibit cohesiveness and musical expression (c)
in choral and instrumental ensembles, read difficult/ver)
difficult music (NYSSMA level V or VI); exhibit
independent control over tone quality, intonation,
rhythm, dynamics, balance, blend, expression, and
articulation; and respond appropriately to the gestures
of the conductor (d)
adopt at least two of the roles they identify as needle
(composer, arranger, copyist, conductor, performer,
announcer, instrument maker or provider, program
annotator, recordist) to produce the performance of a
musical composition in the classroom (e)
in performing groups, produce musical performances by
peer-led small ensembles and sections of larger
ensembles (f).

This is evident, for example, when students:
compose a one movement work for his /her own instrument or
voice that demonstrates knowledge of the elements of music and
compositional techniques
describe the strengths and weaknesses of their performance in
music journal
show improvement over time by recording multiple
performances of a musical composition on an audiotape
improvise and/or arrange a popular song for the school jazz
band or show choir
play his/her instrument exhibiting control of tone quality,
technique, etc., when playing alone or in a performing
organization
perform a solo or duet at a NYSSMA evaluation festival
write about the composer of a standard piece of music while
he/she is learning to perform the work
work with peers to produce a recital for friends and parents
through a peer group rehearsal improve a section of a large
group musical performance.



1. Students will create and perform theatre pieces as
well as bnprovisational drama. They will understand
and use the basic elements of theatre in their
characterizations, improvisations and play writing.
Students will engage in individual and group theatrical
and theatre-related tasks, and will describe the various
roles and means of creating, performing, and
producing theatre.

In addition to the General Education performance indicators,
student=

write plays to communicate their ideas and feelings (a)
collaborate in the development of original works which
reflect life experiences (b)
use vocal, movement, and body techniques to create
complex characters in monologues, oral interpretation,
and scene study (c)
create props, scenery, and costumes for different styles of
plays (d)
carry out acting, directing, and design choices which
support and enhance the intent of a production (e).

This is evident, for example, when students:

write a play to submit for a student playwrighting competition
I(e.g., Very Special Arts) following competition guidelines

se improvisation to discover issues of concern for teenagers and
develop original pieces into script format
use oral interpretation to convey the nuances of character and
feeling in a student selected narrative poem
select an absurdist piece (e.g., a Pinter or Albee play) to produce
which highlights sophisticated levels of theatrical understanding
participate in an internship in theatre technology or business
management with a local college, community or professional
theatre production.

1. Students will make works of art that explore
different kinds of subject matter, topics, themes, and
metaphors. Students will understand and use sensory
elements, organizational principles, and expressive
images to communicate their own ideas in works of
art. Students will use a variety of art materials,
processes, mediums and techniques, and use
appropriate technologies for creating and exhibiting
visual art works.

In addition to the General Education performance indicators,
student=

produce comprehensive and well organized
coinmencement portfolios of their work (a)
reveal through their work a broad investigation of a
variety of individual ideas and at least one theme
explored imaginatively and in depth (b)
give evidence that they have developed an emerging
personal style (c)
use selected mediums and techniques and select the most
appropriate mediums and techniques to communicate
their ideas (d).

This is evident, for example, when students:
A produce a portfolio with at least ten completed works, together

with sketches, notes and research that were used in the
development of those works
include in their portfolios drawings which show their ability to
draw from observation and from their imagination
include in their portfolios one example of a work which was
student generated, researched and developed
use electronic imaging (film, computers, video,cd/rom, etc.) to
create individual images.
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2. Students will know how to access dance and dance-
related material from libraries, resource centers,
museums, studios, and performance spaces. Students
will know various career possibilities in dance and
recreational opportunities to dance. Students will
attend dance events and participate as appropriate
within each setting.

Students:
demonstrate knowledge of dance resources in video,
photography, print, and live performance (a)
understand the concept of live performance and
appropriate conduct (b)
demonstrate a knowledge of dance-related careers (e.g.,
dancer, choreographer, composer, lighting designer,
historian, teacher) (c).

This is evident, for example, when students:

discuss the differences between watching a dance performance
on video and watching a live performance
talk to a visiting artist (dancer, choreographer, composer,
lighting director) about what he/she does.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*).

Sample tasks are identified by triangles (A).
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2. Students will use traditional instruments, electronic
instruments, and a variety of nontraditional sound
sources to create and perform music. They will use
various resources to expand their knowledge of
listening experiences, performance opportunities,
andfor information about music. Students will identify
opportunities to contribute to their communities'
music institutions, including those embedded in other
institutions (church choirs, industrial music
ensembles, etc.). Students will know the vocations and
avocations available to them in music.

Students:
use classroom and nontraditional instruments in
performing and creating music (a)
construct instruments out of material not commonly
used for musical instruments (b)
use current technology to manipulate sound (c)
identify the various settings in which they hear music
and the various resources that are used to produce music
during a typical week; explain why the particular type of
music was used (d)
demonstrate appropriate audience behavior, including
attentive listening, in a variety of musical settings in and
out of school (e)
discuss ways that music is used by various members 10
the community (f).

This is evident, for example, when students:
use common items (e.g., keys, classroom blinds, measuring
sticks) as ''found sounds" to improvise a group composition
make a shaker from a paper tube to accompany a Native
American dance or Latino song
change pitch or timbre of a sound on the synthesizer
keep a log of locations where they hear music in the community
or home
exhibit appropriate behavior when listening to music in the
school's auditorium
describe in class the ways music is used at home and in their
community.

17



Students will be knowledgeable about and make use of the materials and resources
available for participation in the arts in various roles.

2. Students will know the basic tools, media, and
techniques involved in theatrical production. Students
will locate and use school, community, and
professional resources for theatre experiences.
Students will understand the job opportunities
available in all aspects of theatre.

Students:
visit theaters, theatre-related facilities, and/or touring
companies to observe aspects of theatrical production (a)
use the library/media center of their school or
community to find story dramatization material or other
theatre-related materials and to view videotapes of
performances (b)
attend theatrical performances in their school and
demonstrate appropriate audience behavior (c)
speak with theatre-professionals about how they prepare
for and perform their jobs (d).

This is evident, for example, when students:
visit the high school to observe the rehearsal of a play and
participate in a question and answer session with the
production staff
search the school library for a story suitable to develop into a
play
discuss and adhere to guidelines for proper behavior when
attending a theatrical production, behavior which enhances
enjoyment and supports the efforts of the performers
prepare interview questions to use in a discussion with a theatre
professional.

iiTANDARD 2

2. Students will know and use a variety of visual arts
materials, techniques, and processes. Students *ill
know about resources and opportunities for
participation in visual arts in the community
(exhibitions, libraries, museums, galleries) and use
appropriate materials (art reproductions, slides, print
materials, electronic media). Students will be aware of
vocational options available in the visual arts.

Students:
understand the characteristics of various mediums
(two-dimensional, three-dimensional, electronic images)
in order to select those that are appropriate for their
purposes and intent (a)
develop skills with electronic media as a means of
expressing visual ideas (b)
know about some cultural institutions (museums and
galleries) and community bpportunities (art festivals) for
looking at original art and talking to visiting artists, to
increase their understanding of art (c)
give examples of adults who make their livings in the
arts professions (d).

This is evident, for example, when students:
A use a draw/paint computer program to create graphic images

visit a museum and write a short report of what they saw
engage a visiting artist in talk about what that artist does, how
he/she does it and why.
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2. Students will know how to access dance and dance-
related material from libraries, resource centers,
museums, studios, and performance spaces. Students
will know various career possibilities in dance and
recreational opportunities to dance. Students will
attend dance events and participate as appropriate
within each setting.

Students:
demonstrate knowledge of sources for understanding
dance technologies: live, print, video, computer, etc. (a)
demonstrate knowledge of how human structure and
function affect movement in parts of dances and dances
that they know or have choreographed (b)
demonstrate knowledge of audience/performer
responsibilities and relationships in dance (c)
demonstrate knowledge of differences in performance
venue and the events presented in each (d).

This is evident, for example, when students:
plan an appropriate venue for a dance they have developed
use the computer or video to examine dance routines.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (0).

Sample tasks are identified by triangles (A).
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2. Students will use traditional instruments, electronic
instruments, and a variety of nontraditional sound
sources to create and perform music. They will use
various resources to expand their knowledge of
listening experiences, performance opportunities,
and/or information about music. Students will identify
opportunities to contribute to their communities'
music institutions, including those embedded in other
institutions (church choirs, industrial music
ensembles, etc.). Students will know the vocations and
avocations available to them in music.

Students:
use traditional or nontraditional sound sources,
including electronic ones, in composing and performing
simple pieces (a)
use school and community resources to develop
information on music and musicians (b)
use current technology to create, produce and
record/playback music (c)
identify a community-based musical interest or role and
explain the skills, knowledge, and resources necessary to
pursue the interest or adopt the role (d)
demonstrate appropriate listening and other
participatory responses to music of a variety of ge
and cultures (e)
investigate some career options related to their musi
interests (f).

This is evident, for example, when students:
use their voices, traditional instruments, or "found sounds to
create a sound composition which is appropriate for a holiday
(e.g., Halloween)
collect and catalogue the concerts scheduled in their community
for an upcoming month
prepare a solo for performance, use library materials at school
or in the community to write a short paper on the composer of a
solo work they are preparing
use a stereo cassette recorder and microphones to record a
group composition of their peers and play it back in class
describe, in their log, a variety of community musical opportuni-
ties in which students may participate
discover and report to the instrumental class lesson what skills
are necessary to participate in the regional youth orchestra
exhibit proper audience behavior when attending a concert
given by professional musicians
determine and record in the log what education and training are
needed to become one of the followinga composer, arranger,
professional musician, or other occupation associated with
music.
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Students will be knowledgeable about and make use of the materials and resources
available for participation in the arts in various roles.

2. Students will know the basic tools, media, and
techniques involved in theatrical production. Students
will locate and use school, community, and
professional resources for theatre experiences.
Students will understand the job opportunities
available in all aspects of theatre.

Students:
visit theatre technology facilities, including the local high
school facility, and interact with professionals and
theatre students to learn about theatre technology (e.g.,
lighting, staging, sound, etc.) (a)
use the school or community library/media centers and
other resources to develop information on various
theatre-related topics (b)
know about local theatrical institutions, attend
performances in school and in the community, and
demonstrate appropriate audience behavior (c)
discuss vocations/avocations with theatre professionals
and identify the skills and preparation necessary for
theatre vocations/avocations (d).

This is evident, for example, when students:
110 visit the high school to discover how a lighting system works by

participating in hands-on workshop experience with a lighting
technician
research various theatre history time periods in the library and
on the computer internet to compile a class booklet on theatre
higtory
prepare a bulletin board with information about local school,
college and community theatres including production schedules
and student reviews of productions
interview various theatre technology artists and report to the
class on the preparation necessary to be trained for these
careers.

2. Students will know and use a variety of visual arts
materials, techniques, and processes. Students will
know about resources and opportunities for
participation in visual arts in the community
(exhibitions, libraries, museums, galleries) and use
appropriate materials (art reproductions, slides, print
materials, electronic media). Students will be aware of
vocational options available in the visual arts.

Students:
develop skills with a variety of art materials and
competence in at least one medium (a)
use the computer and other electronic media as
designing tools and to communicate visual ideas (b)
take advantage of community opportunities and cultural
institutions to learn from professional artists, look at
original art, and increase their understanding of art (c)
understand the variety of careers related to the visual
arts and the skills necessary to pursue some of them (d).

This is evident, for example, when students:
mix paint in a range of shades and tints and apply the paint to
their work with skill
use the computer to develop an idea for a project with sculpture
visit a museum and look at an original work of art and discuss
the differences between the original and the reproduction
use the internet to explore images of public art.

13
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2. Students will know how to access dance and dance-
related material from libraries, resource centers
museums, studios, and performance spaces. Students
will know various career possibilities in dance and
recreational opportunities to dance. Students will
attend dance events and participate as appropriate
within each setting.

Students:
use dance technologies without significant supervision (a)
are familiar with techniques of research about dance (b)
know about regional performance venues which present
dance and how to purchase tickets and access
information about events (c)
know about educational requirements of dance-related
careers (d)
identify major muscles and bones and how they function
in dance movement (e).

This is evident, for example, when students:
A select the appropriate dance technologies for a given

performance
know about the role that muscles play in dance and practice
correct stretching exeicises
attend a regional dance performance and report to the class
about it

A compile an ongoing calendar of community dance events and
share this information with other students and the broader
community through the broadcast media, publications, or
on-line
attend a variety of dance performances and keep a journal/file of
the obvious differences and similarities
gather information, through research and interviews, about
dance-related careers and professional training, and establish a
file for use and contributions by other students
research and compare and contrast the movement and functions
of muscles and bones in dance and other physical activities,
such as tennis, swimming, etc.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (6).

Sample tasks are identified by triangles (A).
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2. Students will use traditional instruments; electronic
instruments, and a variety of nontraditional sound
sources to create and perform music. They will use
various resources to expand their knowledge of
listening experiences, performance opportunities,
and/or information about music. Students will identify
opportunities to contribute to their communities'
music institutions, including those embedded in other
institutions (church choirs, industrial music ensem-
bles, etc.). Students will know the vocations and
avocations available to them in music.

Students:
use traditional, electronic, and nontraditional media for
composing, arranging, and performing music (a)
describe and compare ihe various services provided by
community organizations that promote music
performance and listening (b)
use print and electronic media, including recordings, in
school and community libraries to gather and report
information on music and musicians (0)
identify and discuss the contributions of local experts in
various aspects of music performance, production, and
scholarship (d)
participate as a discriminating member of an audienc .
when listening to performances from a variety of ge
forma, and styles (e)
understand a broad range of career opportunities in the
field of music, including those involved with funding,
producing, and marketing musical events (f).

This is evident, for example, when students:
use an electronic keyboard and computer to compose and print
out a sixteen measure composition
report to the class on a major musical organization in the
community and its schedule of performances for the school year
present a detailed oral report to the class based on information
gathered at the local library on a musician and his life which
includes recordings of some of the composer's compositions
gather information about stereo systems from a local electronics
dealer
attend two different concerts and note similarities, differences
and personal reactions in their log
research and write a report on a musical career.
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tudents will be knowledgeable about and make use of the materials and resources
vailable for Participation in the arts in various roles.

2. Students will know the basic tools, media, and
techniques involved in theatrical production. Students
will locate and use school, community, and
professional resources for theatre experiences.
Students will understand the job opportunities
available in all aspects of theatre.

Students:
use theatre technology skills and facilities in creating a
theatrical experience (a)
use school and community resources, including
library/media centers, museums and theatre
professionals, as part of the artistic process leading to
production (b)
visit local theatrical institutions and attend theatrical
performances in their school and community as an
individual and part of a group (c)
understand a broad range of vocations/avocations in
performing, producing, and promoting theatre (d).

This is evident, for example, when students:
read and follow a lighting plot for a production, handling and
focusing lighting instruments properly
read a script for a production, then complete pictorial research
n the costuming and accessories of the time period before

- designing costumes
write a short review of a local community performance for
publication in the school newspaper
create a publicity campaign for the high school production.

T COPY MAKABLE

2. Students will know and use a variety of visual arts
materials, techniques, and processes. Students will
know about resources and opportunities for
participation in visual arts in the community
(exhibitions, libraries, museums, galleries) and use
appropriate materials (art reproductions, slides, print
materials, electronic media). Students will be aware of
vocational options available in the visual arts.

Students:
select and use mediums and processes that communicate
intended meaning in their art works, and exhibit
competence in at least two mediums (a)
use the computer and electronic media to express their
visual ideas and demonstrate a variety of approaches to
artistic creation (b)
interact with professional artists and participate in
school- and community-sponsored programs by art
organizations and cultural institutions (c)
understand a broad range of vocations/avocations in the
field of visual arts, including those involved with
creating, performing, exhibiting, and promoting art (d).

This is evident, for example, when students:
select a process or medium for their intended work of art and
describe their reasons for that selection
interview a professional artist about what that artist does,
his/her preparation, the organization of his/her business
produce a mixed media work of art which uses the computer
image, the camera, the copy machine and other electronic
media.
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2. Students will know how to access dance and dance-
related material from libraries, resource centers,
museums, studios, and performance spaces. Students
will know various career possibilities in dance and
recreational opportunities to dance. Students will
attend dance events and participate as appropriate
within each setting.

In addition to the General Education performance indicators,
students:

use technologies to research, create, perform, or
communicate about dance (a)
understand the roles of dancers, audience, and creators in
a variety of dance forms and contexts (b)
participate in, or observe, dance events outside of
school (c)
know about educational requirements of dance-related
careers and how to prepare for possible entrance into
those fields (d)
know about good nutrition, injury prevention, and how
to care for the body (e).

This is evident, for example, when students:
use the Internet or other means to research dance forms of the
1920's
intern with a local dance company
research at least three institutions which have dance programs
in order to know the entrance requirements for each
practice good nutrition and injury prevention techniques

A work alone or with a group of students to research current
dance innovations through library and on-line resources and
compile a bibliography of sources for class use, including
relevant listservs, Home Pages, etc.
alone or with a group, research the development of one style of
dance by using a variety of sources, including archival files
interview professionals in the dance industry to learn about
educational, physiological, and logistical career requirements
and document the interviews.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().

Sample tasks are identified by triangles (A).
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2. Students will use traditional instruments, electronic
instruments, and a variety of nontraditional sound
sources to create and perform music. They will use
various resources to expand their knowledge of
listening experiences, performance opportunities,
and/or information about music. Students will identify
opportunities to contribute to their communities'
music institutions, including those embedded in other
institutions (church choirs, industrial music
ensembles, etc.). Students will know the vocations and
avocations available to them in music.

In addition to the General Education performance indicators,
students:

develop a classified and annotated directory of nearby
music-related establishments such as instrument and
music retailers, instrument makers and repair persons,
recording studios, union representatives, etc. (a)
identify ways that they have contributed to the support
of the musical groups of which they are members (b)
explain opportunities available to them for further
musical growth and professional development in higher
education and community institutions (c).

This is evident, for example, when students:
collect data on the music services available in the communi
such as recording studios, repair shops, retailers and
instrument makers
volunteer to serve as music librarian ( or other necessary
positions such as secretary) for a performing group in which
they participate
via the Internet or a computer data base, generate a list of
colleges that offer a particular program in a musical field (e.g.,
performance, instrument repair, electronics, arta production).
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2. Students will know the basic tools, media, and
techniques involved in theatrical production. Students
will locate and use school, community, and
professional resources for theatre experiences.
Students will understand the job opportunities
available in all aspects of theatre.

In addition to the General Education performance indicators,
students:

identify current technologies, published scripted
material, and print and electronic resources available for
theatrical productions (a)
identify college and/or community opportunities in
theatre after graduation and the requirements for
application or participation (b)
cooperate in an ensemble as performers, designers,
technicians, and managers to create a theatrical
production (c)
design an individualized study program (i.e., internship,
mentorship, research project) in a chosen theatre, film,
or video vocation/avocation and share the information
With the class (d).

This is evident, for example, when students:
investigate and select a computer program for use in designing
floor plans and elevation drawings for a set design
attend local college and university drama days designed to
provide workshop experiences for high school students
interested in pursuing theatre as a career and write a school
newsletter article about the experience
form a production team for a play (producer, director, stage
manager, technical director and house manager) to plan the
necessary schedules and carry out the artistic concept of the
director
participate in a mentorship program with a theatre professional
and report to the class about the experience.

6TANDARD 2

2. Students will know and use a variety of visual arts
materials, techniques, and processes. Students will
know about resources and opportunities for
participation in visual arts in the community
(exhibitions, libraries, museums, galleries) and use
appropriate materials (art reproductions, slides, print
materials, electronic media). Students will be aware of
vocational options available in the visual arts.

In addition to the General Education performance indicators,
students:

develop Commencement Portfolios that show
proficiency in one or more mediums and skill in using
and manipulating the computer and other electronic
media (a)
prepare a portfolio that meets the admission
requirements of selected institutions (b)
understand the preparation required for particular art
professions and acquire some skills of those professions
through internships with local galleries, museums,
advertising agencies, architectural firms, and other
institutions (c).

This is evident, for example, when students:
include in their portfolios works of art which show proficiency
with two mediums
investigate the admission requirements of two or three colleges
or universities
investigate the preparation necessary for entrance into one of
the arts professions

A exhibit their works in a one-person show and write the accompa-
nying descriptive material.
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3. Students will express through written and oral
language their understanding, interpretation, and
evaluation of dances they see, do, and read about.
Students will acquire the critical vocabulary to talk
and write about a variety of dance forms.

Students:
demonstrate knowledge of words and symbols (kinetic,
visual, tactile, aural and olfactory) that describe
movement (a)
express to others their understanding of specific dance
performances, using appropriate language to describe
what they have seen and heard (b).

This is evident, for example, when students:

A describe the patterns that they see in a video of a dance, such
as, The March of The Wooden Soldiers
describe the bodily movement that they see in a dance and then
imitate it.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().

Sample tasks are identified by triangles (A).
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3. Students will demonstrate the capacity to listen to
and comment on music. They will relate their critical
assertions about music to its aesthetic, structural,
acoustic, and psychological qualities. Students will use
concepts based on the structure of music's content and
context to relate music to other broad areas of
knowledge. They will use concepts from other
disciplines to enhance their understanding of music.

Students:
through listening, identify the strengths and weaknesses
of specific musical works and performances, including
their own and others' (a)
describe the music in terms related to basic elements
such as melody, rhythm, harmony, dynamics, timbre,
form, style, etc. (b)
discuss the basic means by which the voice and
instruments can alter pitch, loudness, duration, and
timbre (c)
describe the music's context in terms related to its social
and psychological functions and settings (e.g., roles of
participants, effects of music, uses of music with other
events or objects, etc.) (d)
describe their understandings of particular pieces of
music and how they relate to their surroundings (e).

This is evident, for example, when students:
A listen to another student's musical composition and identify

elements (such as rhythm, harmony, melody) that they liked
and disliked
describe, using correct terminology, the elements of music (such
as timbre, dynamics, form) heard in a musical recording
orally identify the meter of a song sung by their classmates
demonstrate with a rubber band how to raise and lower pitch
write a few sentences on a social function attended (such as a
wedding, bar mitzvah, etc.) and how music was used to enhance
the function
tell how music can set a mood in a particular setting (e.g.,
"happy" in an amusement park).
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S. Students will reflect on, interpret, and evaluate
plays and theatrical performances, both live and
recorded, using the language of dramatic criticism.
Students will analyze the meaning and role of theatre
in society. Students will identify ways in which
dramaftheatre connects to film and video, other arts,
and other disciplines.

Students:
discuss their understanding, interpretation, and
evaluation of a theatrical performance, using basic
theatre terminology (a)
identify the use of other art forms in theatre
productions (b)
explain the relationship of theatre to film and video (c).

This is evident, for etample, when students:
view a scene or drainatic reading by their peers and describe the
theatrical elements such as setting, character, conflict, etc.
discuss how music, dance and the visual arts are used to
enhance musical theatre productions
compare how live theatre differs from filmed or taped
performances.

ilISTANDARD 3

& Students will reflect on, interpret, and evaluate
works of art, using the language of art criticism.
Students will analyze the visual characteristics of the
natural and built environment and explain the social,
cultural, psychological, and environmental dimensions
of the visual arts. Students will compare the ways in
which a variety of ideas, themes, and concepts are
expressed through the visual arts with the ways they
are expressed in other disciplines.

Students:
explain their reflections about the meanings, purposes,
and sources of works of art; &Scribe their responses to
the works and the reasons for those responses (a)
explain the visual and other sensory qualities (surfaces,
colors, textures, shape, sizes, volumes) found in a wide
variety of art works (b)
explain the themes that are found in works of visual art
and how the art works are related to other forms of art
(dance, music, theatre, etc.) (a)
explain how ideas, themes, or concepts in the visual arts
are expressed in other disciplines inathematice,
science, literature, social studies, etc.) (d).

This is evident, for example, when students:
describe what they see in a work of art and tell what they think
the work of art is about
describe how lines might imply motion, color might convey
emotion and size might suggest distance in selected works of art
ahow how pattern can be found in a Mondrian painting and in a
familiar song.

2 6
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3. Students will express through written 'and oral
language their understanding, inierpreta'tion, and
evaluation of dances they see, do and reakd about.
Students will acquire the criticaivocabulary to talk
and write about a variety of dance forms.

Students:
demonstrate knowledge of the technical language used in
discussing dance performances (a)
demonstrate knowledge of choreographic principles and
processes (b) .

express to others their understanding of specific dance
performances, including perceptions, descriptions,
analyses, interpretations, and evaluations (c).

This is evident, for example, when students:
write a short review of a high school dance performance
after viewing a video of a dance they compare their
interpretations with others in the group.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*).

Sample tasks are identified by triangles (A).
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3. Students will demonstrate the capacity to listen to
and comment on 'music. They will relate their critical
assertions about music to its aesthetic, structural,
acoustic, and psychological qualities. Students will use
concepts based on the structure of music's content and
context to relate music to other broad areas of
knowledge. They will use concepts from other
disciplines to enhance their understanding of music.

Students:
through listening, analyze and evaluate their own and
others' performances, improvisations, and compositions
by identifying and comparing them with similar works
and events (a)
use appropriate terms to reflect a working knowledge of
the musical elements (b)
demonstrate a basic awareness of the technical skills
musicians must develop to produce an aesthetically
acceptable performance (c)
use appropriate terms to reflect a working knowledge of
social-musical functions and uses (appropriate choices of
music for common ceremonies and other events) (d)
use basic scientific concepts to explain how
music-related sound is produced, transmitted through
air, and perceived (e)
use terminology from music and other arts to analyze
and compare the structures of musical and other artisti
and literary works (0-

This is evident, for example, when students:
A listen to two musical compositions on the same thenie (e.g.,

celebrating a holiday) and point out similarities and differences
compare and contrast his/her performance of a solo with that of
a professional recording

A accurately describe the musical elements employed in an
original composition or one written by peers
describe a technique (e.g., correct hand position or relaxed jaw)
that will improve their tone in playing or singing
plan a social event and list the music (or musicians) that would
support the occasion
use garden hoses (or other tubing) of differing lengths to
demonstrate how the lengths affect pitch
suggest some classical pieces of music that may accompany a
show of student art work or poetry and specify why the
selections were chosen.
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3. Students will reflect on, interpret, and evaluate
plays and theatrical performances, both live and
recorded, using the language of dramatic criticism.
Students will analyze the meaning and role of theatre
in society. Students will identify ways in which
drama/theatre connects to film and video, other arts,
and other disciplines.

Students:
use the techniques and vocabulary of theatre criticism,
both written and oral, to discuss theatre experiences and
improve individual and group performances (a)
examine and discuss the use of other art forms in a
theatre production (b)
explain how drama/theatre experiences relate to other
literary and artistic events (c).

This i.s evident, for example, when students:
direct a group of their peers and give specific recommendations
for improving a small group performance
design a set, develop costumes or write a song for a scene of a
play and explain why the project is appropriate
compare and contrast a dramatic reading and a silent reading of
a particular passage.

STANDARD 3

3. Students will reflect on, interpret, and evaluate
works of art, using the language of art criticism.
Students will analyze the visual characteristics of the
natural and built environment and explain the social,
cultural, psychological, and environmental dimensions
of the visual arts. Students will compare the ways in
which a variety of ideas, themes, and concepts are
expressed through the visual arts with the ways they
are expressed in other disciplines.

Students:
discuss and write their analyses and interpretations of
their own works of art and the art of others, using
appropriate critical language (a)
identify, analyze, and interpret the visual and sensory
characteristics that they discover in natural and
human-made forms (b)
compare the ways ideas and concepts are communicated
through visual art with the various ways that those ideas
and concepts are manifested in other art forms (c).
compare the ways ideas, themes, and concepts are
communicated through the visual arts in other
disciplines, and the various ways that those ideas,
themes, and concepts are manifested within the
discipline (d).

This is evident, for example, when students:
A write an interpretation of Horace Pippin's Domino Players after

class analysis of the images and composition
discuss the way in which the black and white and gray of the
painting enhances the meaning of Picasso's Guerinca
analyze the engineering skills and the political skills, in
addition to his artistic vision that the artist, Christo, needed in
order to complete the Wrapping Of The Reich Stag in 1995.
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3. Students will express through written and oral
language their understanding, interpretation, and
evaluation of dances they see, do, and read about.
Students will acquire the critical vocabulary to talk
and write about a variety of dance forms.

Students:
make comparisons of the nature and principles of dance
to other arts (a)
analyze and describe similarities and differences in
different dance forms and styles (b)
describe and compare a variety of choreographic
approaches used in the creation of dances (c).

This is evident, for example, when students:

compare the rhythm found in a particular dance with the
rhythm in a musical piece and with the rhythm found in a
painting
do a short research paper in which they trace the origins of
modern dance
observe several choreographers working to create their dances
and then compare, contrast, and describe the processes
interview a choreographer regarding the origins of the ideas for
the choreography, including cultural, esthetics, personal, and
other influences and document that interview to share with the
class
write a detailed report of the influence of dance education on the
student's understanding of other cultures and other disciplines.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*).

Sample tasks are identified by triangles (A).
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3. Students will demonstrate the capacity to listen to
and comment on music. They will relate their critical
assertions about music to its aesthetic, structural,
acoustic, and psychological qualities. Students will use
concepts based on the structure of music's content and
context to relate music to other broad areas of
knowledge. They will use concepts from other
disciplines to enhance their understanding of music.

Students:
through listening, analyze and evaluate their own and
others' performances, improvisations, and compositions
and suggest improvements (a)
read and write critiques of music that display a broad
knowledge of musical elements, genres, and styles (b)
use anatomical and other scientific terms to explain the
musical effectiveness of various sound sources
traditional, nontraditional, and electronic (c)
use appropriate technical and socio-cultural terms to
describe musical performances and compositions (d)
identify and describe the contributions of both locally
and internationally known exemplars of high quality in
the major musical genres (e)
explain how performers, composers, and arrangers make
artistic decisions (f).

This is evident, for example, when students:
A listen to a peer's performance and complete an evaluation form

suggesting areas in need of improvement
use correct terminology when reporting on a school concert for
the school newspaper for one performing organization
explain how overtones are produced and demonstrate them on a
string instrument by playing harmonics
explain how sound is produced on a traditional or electronic
instrument
in the log describe the music and the impact the music had on a
social occasion such as a birthday party, parade, etc.
develop a list of professional musicians in a particular idiom
(i.e., jazz saxophone, classical tenor, etc.)
analyze a solo performance and explain the artistic decisions
evident in the performance.

29



3. Students will reflect on, interpret, and evaluate
plays and theatrical performances both live and
recorded, using the language of dramatic criticism.
Students will analyze the meaning and role of theatre
in society. Students will identify ways in which
drama/theatre connects to film and video, other arts,
and other disciplines.

Students:
articulate an understanding, interpretation, and
evaluation of a theatre piece as drama and as a realized
production, using appropriate critical vocabulary (a)
evaluate the use of other art forms in a theatre
production (b)
explain how a theatrical production exemplifies major
themes and ideas from other disciplines (c).

This is evident, for example, when students:
view different productions of the same scene from Thming of the
Shrew, comparing and contrasting the various mediums (video,
film and live performance)
analyze the impact of costuming, hair and makeup in helping to
establish character

a critical paper analyzing the themes of a play.

3. Students will reflect on, interpret, and evaluate
works of art, using the language of art criticism.
Students will analyze the visual characteristics of the
natural and built environment and explain the social,
cultural, psychological, and environmental dimensions
of the visual arts. Students will compare the ways in
which a variety of ideas, themes, and concepts are
expressed through the visual arts with the ways they
are expressed in other discipline&

Student=
use the language of art criticism by reading and
discussing critical reviews in newspapers and journals
and by writing their own critical responses to works of
art (either their own or those of others) (a)
explain the visual and other sensory qualities in art and
nature and their relation to the social environment (b)
analyze and interpret the ways in which political,
cultural, social, religious, and psychological concepts and
themes have been explored in visual art (c)
develop connections between the ways ideas, themes, and
concepts are expressed through the visual arts and other
disciplines in everyday life (d).

This-is evident, for example, when students:
A discuss the point of view of a critic in a local newspaper who has

reviewed a local exhibition
analyze the way in which a work of art by Leon Golub expresses
a political point of view
write a review of a student exhibition.
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Dance Music

3. Students will express through written and oral
language their understanding, interpretation, and
evaluation of dances they see, do, and read about.
Students will acquire the critical vocabulary to talk
and write about a variety of dance forms.

In addition to the General Education performance indicators,
students:

express to others theories about the nature of dance and
the underlying assumptions that people have about
dance (a)
describe and analyze similarities and differences
between individual performances, and between forms
and styles of dance, past and present (b)
describe and defend an explanation of why people dance,
based on experience in dance, witnessing others, and
studying contexts (c).

This is evident, for example, when students:
compare the positions of two different critics of dance
develop a personal resource file for information about dance,
dance theory etc.
develop and give multi-media presentation that explain theories
of dance to younger students

A observe a variety of professional dance company performances
or rehearsals and develop a matrix that categorizes similarities
and differences along styles of dance

A research and present a paper defending assumptions and values
regarding the importance of dance in a specific culture
write a detailed description of the student's involvement and
commitment to dance and dance training for a college
application.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().

Sample tasks are identified by triangles (A).
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3. Students will demonstrate the capacity to listen to
and comment on music. They will relate their critical
assertions about music to its aesthetic, structural,
acoustic, and psychological qualities. Students will use
concepts based on the structure of music's content and
context to relate music to other broad areas of
knowledge. They will use concepts from other
disciplines to enhance their understanding of music.

In addition to the General Education performance indicators,
students:

assess, describe, and evaluate the development of their
personal contributionslo their own, their school's, and
their community's musical life by appropriately using
musical and socio-cultural terms and concepts
(contributions and skills of musicians, functions of music
in society, etc.) (a)
demonstrate a practical knowledge of sound production
and architectural acoustics to predict the general effects
on sound of room shapes, building construction
practices, and common absorbers (b).

This is evident, for example, when students:
A write a detailed report of the student's involvement in and

contribution to music classes and music activities for a collelli
application
select a venue for a small vocal ensemble where the size of the
facility and acoustics are appropriate for the size of the group.
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3. Students will reflect upon, interpret, and evaluate
plays and theatrical performances, both live and
recorded, using the language of dramatic criticism.
Students will analyze the meaning and role of theatre
in society. Students will identify ways in which
drama/theatre connects to film and video, other arts,
and other disciplines.

In addition to the General Education performance indicators,
students:

develop a critical vocabulary through the reading and
discussion of professional criticism (a)
explain the meaning and societal function of different
types of productions (b)
design a plan for improving performances, using past
and present critiques (c)
explore various other art forms and technologies, using
them in theatre projects (d)
explain how theatre can enhance other subjects in the
curriculum (e)
compare and contrast theatre, film, and video (0.

This is evident, for example, when students:
read a review of a local theatre production analyzing the critic's
writing style, approach to priorities in the production, and
conclusions about the play in performance, discussing the points
of agreement and disagreement
make two diagrams showing the differences between tragedy
and melodrama, and comedy and farce
keep a journal of the process involved in creating a monologue;
comment on improvements made in the monologue content and
performance
investigate commedia dell'arte and form an improvisational
troupe to perform at area schools
work with an elementary teacher to incorporate theatre
practices in the teaching of social studies
compare different versions of the same play performed live, on
film or on tape; compare a traditional interpretation of a play
with a contemporary interpretation, or a musical production of a
former drama.

3. Students will reflect upon, interpret, and evaluate
works of art, using the language of art criticism.
Students will analyze the visual characteristics of the
natural and built environment and explain the social,
cultural, psychological, and environmental dimensions
of the visual arts. Students will compare the ways in
which a variety of ideas, themes, and concepts are
expressed through the visual arts with the ways they
are expressed in other disciplines.

In addition to the General Education performance indicators,
students:

using the language of art criticism, describe the visual
and functional characteristics of works of art and
interpret the relationships of works of art one to another,
to describe the impact of the work on the viewer (a)
demonstrate an understanding of art criticism, art
histories, and aesthetic principles and show their
connections to works of art (b)
give evidence in their Commencement Portfolios that
they have researched a theme in-depth and that in their
research they have explored the ways the theme has
been expressed in other disciplinary forms (c).

This is evident, for example, when students:
write a review of a local art exhibition
discuss the role of museums and galleries in clef-ming what
current art is
compare the way in which the migration of the African-
Americans to the north is depicted in Jacob Lawrence's series of
paintings The Great Migration with the description of that
migration in the history textbooks.
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Dance Music

4. Students will know dances from many cultures and
times and recognize their relationship to various
cultural, social, and historic contexts. Students will
recognize that dance is performed in many different
cultural settings and serves many functions in diverse
societies.

Students:
identify basic dance movements that are typical of the
major world cultures (a)
explain the settings and circumstances in which dance is
found in their lives and those of others, both past and
present (b).

This is evident, for example, when students:
discuss the dance forms of the Plains Indians
explain the mle that dance plays in their community (e.g.,
weddings, proms, festivals).

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().

Sample tasks are identified by triangles (A).
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4. Students will develop a performing and listening
repertoire of music of various genres, styles, and
cultures that represent the peoples of the world and
their manifestations in the United States. Students
will recognize the cultural features of a variety of
musical compositions and performances and
understand the functions of music within the culture.

Students:
identify when listening, and perform from memors a
basic repertoire of folk songs/dances and composed songs
from the basic cultures that represent the peoples of the
world (a)
identify the titles and composers of well-known examples
of classical concert music and blues/jazz selections (b)
identify the primary cultural, geographical, and
historical settings for the music they listen to and
perform (c).

This is evident, for example, when students:

sing folk music common to a period of history in the United
States
recognize and identify some simple pieces of music such as the
tango, march and waltz and name the countries and composeri
most associated with the selections
record in a log the folksongs sung in class along with the
country of origin
in music class make a pin map which shows the country of
origin of folksongs and recordings.
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4. Students will gain knowledge about past and pre-
sent cultures as expressed through theatre. They will
interpret how theatre reflects the beliefs, issues, and
events of societies past and present.

Students:
dramatise stories and folk tales from various cultures (a)
engage in drama/theatre activities including music,
dance, and games which reflect other cultures and ethnic
groups (b)
discuss how classroom theatre activities relate to their
lives (c).

This is evident, for example, when students:
read a folk tale in which animals play important roles;
improvise being animals, comparing, and contrasting the
"cultures" of animals and human beings
attend a community ethnic festival to learn about a particular
culture, then share dances, songs and games learned at the
festival with another class at school
discuss responses to a theatrical performance explaining what
ideas and feelings were conveyed and why the audience
sympathized or was displeased with the main character.

4

4. Students will explore art and artifacts from various
historical periods and world cultures to discover the
roles that art plays in the lives of people of a given
time and place and to understand how the time and
place influence the visual characteristics of the art
work. Students will explore art to understand the
social, cultural, and environmental dimensions of
human society.

Student:a
look at and discuss a variety of art works and artifacts
from world cultures to discover some important ideas,
issues, and events of those cultures (a)
look at a variety of art works and artifacts from diverse
cultures of the United States and identify some
distinguishing characteristics (b)
create art works that show the influence of a particular
culture (c).

This is evident, for example, when students:
examine the Spanish style of architecture of the Southwest and
describe the ways in which that architecture differs from
architecture in New England used for the same purposes
discuss the ways in which the depiction of space differs in
Egyptian art with the way it is depicted in Renaissance art and
conjecture about the reasons for the differences
study the style of the Australian Aboriginal art and create a
work using that style but expressing their own ideas about
nature and animals.

3 4
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4. Students will know dances from many cultures and
times and recognize their relationship to various
cultural, social, and historic contexts. Students will
recognize that dance is performed in many different
cultural settings and serves many functions in diverse
societies.

Students:
identW the major dance forms of specific world cultures
past and present (a)
identify some of the major dance artists from diverse
cultures (b)
show how specific dance forms are related to the culture
from which they come (o).

This is evident, for (=ample, when students:

attend a dance performance of an ethnic group and describe the
characteristics of that dance
discuss dance as ritual in an African group
research the dance forms of the ethnic group from which they
come or the dance forms of their teenage culture
create a sequence and dance after inveritigating poems from
Africia, India, Asia and South America to discover their
rhythmic and metric structure.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (e).

Sample tasks are identified by triangles (A).
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4. Students will develop a performing and listening
repertoire of music of various genres, styles, and
cultures that represent the peoples of the world and
their manifestations in the United States. Students
will recognize the cultural features of a variety of
musical compositions and performances and
understand the functions of music within the culture.

Students:
identify the cultural contexts of a performance or
recording and perform (with movement, where culturally
appropriate) a varied rePertoire of folk, art, and
contemporary selecfions from the basic cultures that
represent the peoples of the world (a)
identify from a performance or recording the titles and
composers of well-known examples of classical concert
music and blues/jazx selections (h)
discuss the current and past cultural, social, and
political uses for the'music they listen to and perform (c)
in performing ensembles, read and perform repertoire in a
culturally authentic manner (d).

This is evident, for example, when students:
compile a list of listening selections categorized by countries or
cultures of the world
identify, from listening selections, different forms ofjazz
including blues, Dixieland, boogie woogie, modern, and cool.
Name musicians associated with each of the Jazz forms
discuss how work songs have helped workers during their labors
after hearing a professional recording of a Sousa march, identify
important stylistic concerns and discuss how to apply them in
their own performance.

35



4. Students will gain knowledge about past and
priment cultures as expressed through theatre. They
will interpret how theatre reflects the beliefs, issues,
and events of societies past and present.

Students:
improvise scenes based on information about various cul-
tures (a)
create intercultural celebrations using props, settings,
and costumes (b)
explain how drama/theatre experiences relate to them-
selves and others (c).

This is evident, for example, when students:
explore a ritual within a culture which marks a "rite of
passage," then improvise a performance which marks an
important event in the students' own lives
create a Native American Festival representing various tribes
and demonstrate the cultural indicators of each tribe e.g.,
rituals, costume, governmental structure, family life, etc.)
explain how a dramatic performance on video or film depicts a
feeling or event they may have experienced.

STANDARD 4

4. Students will explore art and artifacts from various
historical periods and world cultures to discover the
roles that art plays in the lives of people of a given
time and place and to understand how the time and
place influence the visual characteristics of the art
work. Students will explore art to understand the
social, cultural, and environmental dimensions of
human society.

Students:
demonstrate how art works and artifacts from diverse
world cultures reflect aspects of those cultures (a)
demonstrate the ways in which some particular art
works and artifacts reflect important aspects of the
diverse cultures of the United States (b)
create art works that reflect a particular historical period
of a culture (c).

This is evident, for example, when students:
research the totems and other artifacts of the Northwest Indians
and discuss how those images are connected with their rituals
and their beliefs about family and clan
look at traditional Japanese art and identify its visual
characteristics
examine the patterns of Mexican textiles and create a work in
which they invent a pattern based on those ideas.

3 6
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4. Students will know dances from many cultures and
times and recognize their relationship to various
cultural, social, and historic contests. Students will
recognize that dance is performed in many different
cultural settings and serves many functions in diverse
societies.

Students:
explain the interaction of performer and audience in
dance as a shared cultural event (a)
identify the cultural elements in a variety of dances
drawn from the folk and classical repertories (b)
recognize specific contributions of dance and dancers
to their own lives and to people in other times and
places (c).

This is evident, for example, when students:
describe their feelings and responses to a live dance
performance and the effects that their responses might have on
the performers
view a performance of modern dance and see if they can spot the
traditional folk elements present
discuss the role that dance plays in the lives of a specific
cultural group
research and choreograph a performance that demonstrates the
differences and similarities of dances that originated in various
cultures
develop a presentation that uses dance to communicate
information about another discipline, e.g., history, literature,
science
in collaboration with another student, research, develop, and
choreograph a dance dialogue between the approaches to dance
of two different cultures
attend several dance performances during the school year that
reflect a range of styles and approaches to choreography and
then compare and contrast the influence of culture on the styles.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (6).

Sample tasks are identified by triangles (A).

30

am a..._11LKIL, 4.1.11b we ei usais 4113_k_O

4. Students will develop a performing and listening
repertoire of music of various genres, styles, and
cultures that represent the peoples of the world and
their manifestations in the United States. Students
will recognize the cultural features ofa variety of
musical compositions and performances and
understand the functions of music within the culture.

Students:
identify from performances or recordings the cultural
contexts of a further varied repertoire of folk, art, and
contemporary selections from the basic cultures that
represent the peoples of the world (a)
identify from performances or recordings the titles and
composers and discuss the cultural contexts of
well-known examples of classical concert music and
blues/jazz selections (b)
relate well-known musical examples from the 17th
century onward with the dominant social and historical
events (c).

This is evident, for example, when students:

write program notes for a concert of folksongs and art songs
that identify for the audience the source of the songs and how
the song was used
identify dance forms in music and write a report which detail.
the time period these dance forms were performed, costumes
worn during the period and the impact they had on the music
performed
compile an annotated list of some important musical composi-
tions from the 1600's to the 2000's with references to significant
historical and social events.
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Students will develop an understanding of the personal and cultural forces that
shape artistic communication and how the arts in turn shape the diverse cultures of
past and present society.

4. Students will gain knowledge about past and
present cultures as expressed through theatre. They
will interpret how theatre reflects the beliefs, issues,
and events of societies past and present.

Students:
read and view a variety of plays from different cultures
(a)
using the basic elements of theatre (e.g., speech, gesture,
costume, etc.), explain how different theatrical
productions represent the cultures from which they
come (b)
articulate the societal beliefs, issues and events of
specific theatrical productions (c).

This is evident, for example, when students:
read a play by a contemporary foreign playwright who writes
about a social issue; analyze how the issue is depicted in the
drama
recreate a Kabuki theatre performance piece using appropriate
makeup, costuming, set design and actini style showing an
understanding of Japanese customs
read a work from another century and/or another country and
write a report explaining how the play realistically portrays life
in that time period.

46
STANDARD 4

4. Students will explore art and artifacts from various
historical periods and world cultures to discover the
roles that art plays in the lives of people of a given
time and place and to understand how the time and
place influence the visual characteristics of the art
work. Students will explore art to understand the
social, cultural, and environmental dimensions of
human society.

Studentrx
analyse works of art from diverse world cultures and
discuss the ideas, issues, and events of the culture that
these works convey (a)
examine works of art and artifacts from United States
cultures and place them within a cultural and historical
context (b)
create art works that reflect a variety of cultural
influences (c).

This is evident, for example, when students:
compare the way the human figure is depicted in Byzantine art
with the way it is depicted in High Renaissance art and explore
the reasons for the differences
select a style of art from the 20th century, study the
characteristics of that style, research one artist who painted in
that style and make a work of art using that style but
expressing the students' point of view or idea.
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4. Students will know dances from many cultures and
times and recognize their relationship to various
cultural, social, and historic contexts. Students will
recognize that dance is performed in many different
cultural settings and serves many functions in diverse
societies.

In addition to the General Education performance indicators,
students:

demonsfrate an understanding of dance as a shared
cultural event when giving presentations (dance, lecture,
video, written report) (a)
demonstrate a knowledge of cultural elements in dance
presentations of folk and classical repertories (b)
prepare formal presentations that use materials about
dance and dancers of other times and places (c).

This is evident, for example, when studentsi

write the explanatory notes for one segment of a dance festival
showcasing various ethnic dances
write a short research paper on the contributions of dance to a
specific culture and the ways in which dance expresses the
values and beliefs of that culture
work in a group to develop and present a comparison of dance
steps, styles, and forms of various cultures
develop a presentation that integrates dance into another art
form (e.g., storytelling, visual art, choral singing).

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*).

Sample tasks are identified by triangles (A).
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4. Students will develop a performing and listening
repertoire of music of various genres, styles, and
cultures that represent the peoples of the world and
their manifestations in the United States. Students
will recognize the cultural features of a variety of
musical compositions and performances and
understand the functions of music within the culture.

In addition to the General Education performance indicators,
students:

analyze music from various cultures on the basis of its
functions, giving ezaiaples and describing uses to which
music is put in those cultures (a)
in performing ensembles, read and perform repertoire in
a culturally authentic manner and use culture-based
criteria for assessing performances, their own and
others' (b).

This is evident, for example, when students:
compile a list of musical compositions that exemplify the
significant characteristics of the major world cultures; describe
important musical dimensions and the salient cultural
attributes of each
play rhythmic patterns in an authentic manner when
performing different forms of Jazz
perform in a culturally-based ensemble (e.g., steel drum band, .
gospel choir, or German brass band).
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Students will develop an understanding olthe personal and cultural forces t hat
shape artistic communication and how the arts in turn shape the diverse cultures of
past and present society.

Theatre Visual Arts

4. Students will gain knowledge about past and
present cultures as expressed through theatre. They
will interpret how theatre reflects the beliefs, issues,
and events of societies past and present.

In addition to the General Education performance indicators,
students:

conduct an in-depth investigation of the works of a given
culture or playwright (a)
create a multicultural theatre festival of excerpts from
plays representing various cultures (c).

This is evident, for example, when students:
A read the plays of Sophocles, Aeschylus, and Euripides from the

ancient Greek time period and write a paper which compares
and contrasts their style and themes and discusses the impact
each had on staging

A prochice a festival of plays from different cultures centered on
the same theme.

iiTANDARD 4

4. Students will explore art and artifacts from various
historical periods and world cultures to discover the
roles that art plays in the lives of people of a given
time and place and to understand how the time and
place influence the visual characteristics of the art
work. Students will explore art to understand the
social, cultural, and environmental dimensions of
human society.

In addition to the General Education performance indicators,
students:

present a body of work within their portfolio that
reflects the influences of variety of cultural styles (a)
interpret the meaning of works and artifacts in terms of
the cultures that produced them (b)
explain how cultural values have been expressed in the
visual arts, how art works have been used to bring about
cultural change and how the art of a culture has been
influenced by art works coming from outside that
culture (c).

This is euident, for example, when students:
write a short research paper exploring how the depictions of
war in The Third of May by Goya and Napoleon On The
Battlefield at Eylau by Gros differ one from another
discuss the influence of African art on Picasso's Demoiselles
D'Avignon
look at the body of work in their portfolios and describe what
they consider to be their style and indicate what has influenced
that style.
compare the work of regionalist artists who documented life of
the ordinary people in a given place; such as Thomas Hart
Benton, John Stuart Cum and Grant Wood with the Harlem
Renaissance artists like William H. Johnson, Jacob Lawrence,
Aaron Douglas, and Romare Bearden.

4 0
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The samples of student work included in this section are intended to begin the process of articulating the
performance standards at each level of achievement. This collection is not yet adequate for that purpose in either
numbers or scope of examples. Since samples of student work in the Arts usually take forms other than the
written word, only a few examples are included here. Most examples will be included on a multimedia format
which is under production. As New York State continues to collect work samples from the schools for inclusion in
this document and the multimedia format, we expect a much clearer understanding of the performance standards
to be evident.

Neither are these samples presented as models of excellence. They vary in degree of "acceptable" achievement.
Some are "competent" others "more proficient." All are meant to provide examples of the kind of work students
might produce to demonstrate progress toward the standards.
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Context

Students are ers who ore
scheduled for dance for three to be
periods per The students mq
not have had previous movement
instruction in dance, The dance
teacher and the shteaeber
designed the lessen to combine
movement with peetty. Eneish
students de Poeine: and verse
tor dance students to interpret
through movement

Performance Indicators
Students:

. . create and improvise alone or in
collaboration with others

. . know and demonstrate a range of
movement, elements and skills

. . explore a variety of poems and dances
frvm within their world culture.

Commentary
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explores a variety of musical
selections for movement,
such as African and Irish
folk, blues, soul, hip-hop, and
classical waltzes

shows students move their
bodies in expressive and
rhythm-related
interpretations,
experimenting to create
bends, twists, swings,
balances, weights, spirals,
and joint articulation
exercises (recorded on video)

indicates student poetry
suggests movements

shows a range of forms from
free improvisation to
structured choreography
between two or more
students (on video).
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The stodent vill audition, awl
hark the teehniqUe to icipste

r them company. Ae a
thew otthe troupe the student
lown individual and grow

elements te rehearse, prepare, end,
perfera in *fennel **Una.

rmance Indicators
"- Students:

- .?. P.:.
e..

understand choreographic principles,
processes and structures

,

Reflection On DalICAO PerfOriaanCe
i"1 ' r *orig ,

lb say the least, I was out of shape at the beginning
of this school

year. I hadrit

, >e

danced for months,
and I began to lose greet) of the irapcxtance

of dance in my life. I
:-
"npte '

e,..... , , felt hlw there was something missing,
and I biog. that the dance concert

would do.-' ',

Seit ,
the trick of getting meback on track. When I heard there were auditions for

,

, ', , UM I saw Quintessence
for the fast time two years ago, and I immediately

fell in love

4)ilitittitit
with it. I found the movement

dynamic and inspiring,
and I felt that familiar urge

'''Eviihlationt
Quintessence

I got excitea.

"get up and. dance" after watching
it. So, you Call imagine how

thrilled I was

about the auditions. However,
I WaS skeptical

of my strength and abilitY to do such

The audition process for QUiriteSSeriCe
consisted

of two dance classes. During the

first dass, movement
from the dance was given to us. Then, wehad time to work on

, a rigorous dance.

, the movement,
and the second class determined

who made the
cast I was nervous

,
during the first dass, because I was e. sophomore

amongst older dancers. I also was

not confident
in my technique. However,

the second dass was better for me. 'This

;,..,
was probabbr

due to the hours I spentpracticing,
but never the less I made itill

eeee ee

At my fast rehearsal,
I VMS standing

right in the mideae of the best dancers
of the

eee e ...... '
s Dance Department,

trying to figure
out a combination

that everyone else already

had. I realizeathen that 1 woula need extreme
focus to get *Taegu the dance, and

once I realized
that I was foe-except

for the counts. The dance WEIS choreographed- '

,

againstthe musk, so I had to know the counts rather thanbearing themin the

,
music. Well, that sort of created a problem,

but I managed
to get the counts down.$

,

The only place I reallyhad trouble counting in the dance was mY solo.

When the performance
came

around I was so sure of myself.
All the ladE of self

esteem was gone,
and I was ready to perform I worked so long and hard, and

front ofan audience
reminded me of how much I love to dance, and how itmakee '

yearned for being in the spotlight.
One thing I love to do is perform. Being out in t

, I was read,y to give up ply dream of being a dancer. I was about to give up on the
-

only dream
that had lasted for ray life time. Performing

Quintessence
pve me the

, me so strong end confident

power to see past soy fears to the future. Since fliantessence,
Tye tried out for

WISSSA School of Dance
and am going there ;sir -summer. Quintessence

enabled

me W laave the strength and determination
to become a professional

dancer.

.

. . understand the interaction between
the performer and the audience

. . . interpret the dance Quintessence
through movement as an individual and
,with a group

. . demonstrate a knowledge of the
cultural elements present in the dance,
and interpret those elements through
reflection and performance.

,

e ee

4 4



Reflection.
OnDance:Performance

St

Although
I ormed

hort Story in the dance concert, I chose to perform

Quintessence
in the dance jury. After

tessence
in the dance con

perf
S watching Quin

-

cert I was stunned and compelled
to learn the movements.

In about three

weeks I had learned the third movement,
and it will stay with me forever.

Rehearsals
although

few in number were intense,
but they did not seem like

ork. These reh orbed quicklyearsals, because I was so

t have aw

interested
in Quintessence

, were fun

and the imaterial wasabs.
Although

this dance esperience
did no

benchmark
influence

on life, it

did teach tae something.
If you see something

that you want, or that you want

to ao, &nit be discouraged
if you. aon:t. get A the first time. Although

I was not

,able to be a cast member of Quintessence
I pursued the concept

of learning
A,

and learned itat least the third movement.

Thank you (Dance Teacher)
for the opportunity

to be a part of Quintessence.

It really
was taY fay orite piece of the dance concert, partly because of the

movement
vs. the music. I can't forget this school, or the dance,

or the people

surrounding
me this year, or any part of my past. After this year my future

plans have becorae a little clearer, at least for a few years (Juilliard,
NYC,

Dance). When I do achieve finandal stability,
I vrill become a patron of the arts

and support this laigh schoors dance program. Possibly,
and NYSSSA

School of

Dance, Saratoga,
and good young artists in general. I vrill keep in touch, with

the Dance Department
and let you know whathappens.

Thank you for a

wonderful
dance year.

44'

Commentary
The Sample:

describes an audition for
a part in a group dance
performance of
Quintessence

reflects on participation
in a master class to learn,
practice and perform a
dance sequence

describes regular dance
classes and rehearsals to
learn a individual solo
and group performance

analyzes student's own
performance and future
plans.

4 5
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Context

cdia,

Siudent
Wovk

pie

Compose,
Lea4 and
BtIaluate

40-

Students compose and notate a
four zees-we melody for their peers
to sight read. They lead the chorus
through the example, and evaluate
the performance. Through this task,
students become more proficient
sight readers and develop their
compositional and critical listening
skills.

Performance Indicators
Students:

. . create short pieces that reflect a
knowledge of melodic rhythmic. . . .

. . identify and use, in individual and
group experiences, some of the roles and
actions used in performing music

. . demonstrate how to record and play
back music

. . use current technology to create,
produce and record 1 playback musk

. . through listening, analyze and
evaluate . . .

. . use appropriate terms to reflect
working knowledge of the music
elements.

Note: Printed examples are
given but the actual
performance must be
evaluated. Also, teach-
ers must evaluate stu-
dent's leading the group
either during the class
or by viewing a video-
tape of the class.

Commentary
The Sample:

provides examples of different compositional
abilities related to melodic contour, number of
pitches used, variety of rhythm and overall
continuity

shows one area of student achievement as musical
composition; another as leading their peers through
the sight reading exercise, where students are
assessed on their leadership and evaluation skills

indicates a reasonable level of expectations for
students when they compose and conduct

demonstrates students can write the four measures
on staff paper or can key the four measure into a
computer and print the material for use in class

shows limited examples which can be
accommodated as part of usual warm-up activities,
especially if one or two students are scheduled for
each rehearsal.

4 6



Assessment Tools and Evidence:

ToolS:
AIL StUdent's finished sight reading example
IF Student's verbal assessment of the

chorus performance of their example.

Evidence: Strategy I
Distinguished:
The student:

demonstrates exceptional skill in
composing the sight reading example,
using pitch, rhythm, intervolic
relationships, and melodic contour
demonstrates exceptional ability to
notate composition ideas correctly using
standard notation
uses available technology to notate and
print composition

Proficient:
The student:

demonstrates above average skill in
composing the sight reading example,
using pitch, rhythm, intervolic
relationships, and-melodic contour
demonstrates skills in notating
composition ideas correctly using
standard notation

Competent:

MI/demonstrates some skill in composing the
sight reading examples using pitch,

rhythm, and intervolic relationships
demonstrates the ability to notate
composition ideas using standard
notation

Evidence: Strategy 11
Distinguished:
The student:

exercises confident leadership in front of
group
in evaluating the performance, shows
exceptional awareness of the group's
pitch, rhythm, and hand sign accuracy;
can apply knowledge to improve group's
performance using clear concise language

Proficient:
The student:

exercises leadership in front of group
in evaluating the chorus performance,
shows awareness of the group's pitch,
rhythm, and hand sign accuracy

competent:
The student:

leads group through performance of the
piece
in evaluating the chorus performance,
shows some awareness of the group's
success with teacher prompts

41,

4 7
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Theatie

.plementary

Student
Work

Sample

Scenes and
Propo

42

Context

00e
0 .r43 431

Second-grade students are
working with the basic elements of
a play: setting, character and Plot.
In this lesson, the children will add
a prop and begin to understand the
relationship between props and
character, pro)* and Story, and
props as objects for which actors
take reaps:m*04%y,

Students are asked to, bring an
object to class. The teacher
introduces the concept of objects as
props in a play and their
importance te the atom e.g.,
Cinderella and her glass slippet
The teacher and students create
guidelines for handling other
peopless property In small groups,
students choose one or more of their
objects to use as props in creating a
scene. In addition, they make a
drawing and write a statement
about their objects as another way
of expressing feeling and endowing
the object with significance,

Performance Indicators
Students:

. . use language, voice, gesture,
movement and observation to express
their experience and communicate ideas
and feelings

. . . use basic props . . . to establish
place, time and character for the
participants.

This is my lain horse. My grandma gave it

porce

to me to remember
my grarldpa. It nged to bim

belo

before he died. I keep it on my bureau where

everyone
can see it. I let peoplehold it but not play

with it. I have never lost it. I chose this to bring in

because
it is the oldest thing I have ever owned..

C3

6

4 8

Commentary
The Sample:

communicates feelings
about something of
importance (shown here
through drawing and the
written word; evident in
class by choice of words,
tone of voice, way in which
child handles the object
brought from home)

provides opportunity for
children to discover that an
object (prop) can be used as
a sign (symbol) of ideas or
feelings

encourages children to draw
on their own experiences
and feelings in creating
stories and plays

validates both individual
and group activity in
creating stories and using
props to support story line
of a simple play.



This is my Nighmare
Catcher.

My Indian friend

t
made it for me. I keep it my wall above my

on

bed. I

let people
hold it. It's averY spedal thing to me

because
it helps keep the ghtnimares away when I

sleep.

43

43
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Theatre

bitermediate

&udeztt
Work

Sample

Conflict
Re *dation

Scenes

44

-e,
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Context
Sixth-grade students are eaked to

create scenes that contain conflict
and resolution. They art asked to
play their scenes with no conflict,
then to re-play them with the
conflict introduced.. They discuss
their choice ofrt,ssolution. and record
their understanding of conflict and

1:1 resolution it their journals, In
addition, they respond to a few Jima
statements or questions about the
topic, such as: Explain conflict and
resolution, Is conflict always

:1 between or among people? Do all of
the characters have to feel the same

ay:ahoutthwresolutionZident*
the conflict and resolution in your
scene.

of Scene:
Student's Summary

there were two characters,
me as

In my scene,
Axigela, a flo

M

rist and Jennifer as Mrs. Moran.ng but
Mrs.

oran needed 110Wer8
for a daughter's

weddi

couldn't
pick them up. Aft,er a bit of protest on my

part, I agreed to deliver. When I delivered thena, she

didrit like thena.
That was the conflict. I said she

would have
to come to the shop and Pick them out

herself. She said no and would do witbout them.

That was the resolution.

Performance Indicators
Students:

. . use improvisation and guided play
writing to communicate ideas and
feeling

. . . use language, voice, gesture,
movement to create character and
interact with others. . .

. . . identify and use in individual and
group experience some of the roles from
theatre. . . .

5 0

Commentary
The Sample:

introduces the role of
conflict in drama and asks
students to think about
what it conti-ibutes to the
performance; what they
know conflict to be what
the absence of conflict is

reflects on importance of
conflict in drama

encourages student self
evaluation as participants
focus on the ideas, words
and actions exhibited in
their work.

helps develop
interpersonal skills
through better
understanding of human
experience, i.e., conflict
and resolution.



Excerpts from studentjournals:

. . Conflict is important
because

without a conflict

the play would not be interesting,
there wouldn't be

a main idea.

. . A resolution
has an important

role in a play

because it gives it anending.

. .A conflict is not alwaysbetween twopeopleit

canbe a personalconflict, wars,
nature, or anything

else.

. . . (conflict)
leads to better character

development.

. . In conflictand resolution,
conflict

is a physical

oremotional
problem

that a character
has to over-

come. Resolution
is how the problem

is fixed or

what happens to the problem.

. .All characters
do nothave to feel the same way

because
they can always disagree

with one another.

5i
4$

...
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Context

The leaner enrolse low he pot of
Studiolaikrt, or advances electives
in ?he Com
or Isledialats courses at the
commencement and sequence
Student will create a work of art and

the copier arts to create a
repetitive e.

Performance Indicators
Students:

. . produce a comprehensive and well-
organized portfolio

. . create works of art in a variety of
mediums, subjects, symbols, themes,
metaphors

. utilize the elements and principles of
art to create an emerging personal style

. . use the computer to express visual
ideas

. . understand vocations 1 avocations in
the visual arts.

e

/ed:

//

0 0

;
; :71

2/

Commentary
The sample:

collects several
images, and focuses
on one element of
art

reviews and
discusses works of
art which contain
repetitive designs
found within a
variety of cultures

uses computer to
create a work of art
that utilizes
repetition in the
completed work (of
male figure, female
face and face of
mime)

critiques own
work in reflective
response.

/

,

'1r

'
Yeee1.e. 4e, ,,,,,

e

e

,
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0 0 I
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Student Response

I had a positive reaction
to this exercise because I was

somet

happy to have a good product when I tried
hing 1

This exercise
allowed me to explore a n

hadn't done before. ew form of

expressing
myself or allowing my message

to be under-

stood. I feel that it's very different compared
to my reg

ectbecait
-

ulax sculpture,
painting, or drawing projuse

allows
me to create an idea of my own. from aproduct

that is already there. I really enjoyed exploring
a differ-

ent form of art. It alsohelped. me to understand
how to

use photogaphy
to create a message.

I tried to focus on more abstract
ages while I was

ignment.
photograPhing

my ass

: "

/,.,,
,

, ,,,
,::

;
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"
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Context

High school dance students wifl
attenot dreso :rehearsal and
performance hy the Se% Villa
Dance en7. They will meet
with the choreographer and reflect
upon the performance to understand
the construction ofthe dance,
Students will then become group
choreographers, search source
materie1 4 find create the
choreography Ihr en original dance.

Performance Indicators
Students:

. . exhibit the ability to comparv,
contrast, describe, and discern the
process used by a choreographer to create
a dance

. . understand the cultural dimensions
that influence choreography

. . choreograph a dance that utilizes
complex steps and patterns

. . demonstrate the ability to work as a
group in choreographing a dance.

111111111111111.1
JOUrnai BIltry One

'The BeBe

am llege

Miller performance
at Potsd

Co

taught too a lot about the
need. for a dancer to

express themselves
to the limit or even over the

t Before the show, we went to an understudy

practice session.
There we saw how the dance

limi
rs

fixed the little details o Th
f their movements

to match

the other dancers perfectly.
ey were striving for

pafection.
Tho

epressio of r eyes.
matched everything

includin g the

xn thei
to show contrasts

of move-

wed a definite change

ments they sho

of sharp vs.

graceful or slow vs. fast. Every move was seen

throughout
the body. For example, when. they kicked.

tural reactio

their foot, their
the rehealhead

shook as ananOe of the

ey used out of control movements.
n

dancers commented
on that during

ars
Th

,

she said that when she made one of the fast moves

slovz, she felt like she was going to fall over. TheY

also talked about first there was anticipation
for the

time,
move, then when it was

feeling the impulse.

mple
Even little moves

for exa
pushing through the

heel you could see, it in the body for the next motion.

I realized the dancers weren't practicing because

they didn't know
it or because of fear that they'd

forget it but because they needed self-acceptance

ener
and perfection.

Their a and expression
was

incredible
and the performance

was inspirational.

Commentary
The Sample:

describes a live dance
performance, identifying
significant features

reflects upon the
performance and the aril
decisions

understands the role of the
understudy

as a member of a group,
explores similar source
materials and choreographs
a dance.
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some of the most ement?fasclnating
and fresh

choreography
of the postmodern

mov
Sci.rtc Monitor

Journal Entry TWO
We arrived at the College early andwent into

one of the buildings.
At the

first auditorium,
we watched

three
female tnembers

of the BeBeCompany working
on steps to adance. The movements

th
weren't hard,but it was the way ey did them,such feeling and

o that emotion. I wish Icould d.
The rehearsal

for tonight's
perfor-mance

was incredible.
into ev

Theyput somuch energy
ery ove,whether a movem

or a leap.
ft

I facial
want to take what I am seeinghe

back to the school and make myself
feel ancl move the way hey do. Thedancers

as so inspiring,
an sPiritnaland exciting. I love theprocess that they use:

creative
they

th create the
tnovernents

first en add the music.
I want to go back to class and by

JOUT11111Entry
Three

The BeBe Miller Dance Company
put on a

very inspirational
perforMance.

Th.ey proved

to me and many other dancer students
that it

is possible
to make all your dreams come true.

While we were watching the understudies

practice,
I felt as thoug:a someday

I couldbe

one of them. I found out that an understudy

was just as much wor uring
lt and determinthe dr

ation as

being one of the performers.
Dess

rehearsal one of the dancers became Ware&

of the understudies
and one

was needed to

ust hours before the show.

perform j

s y insPired
to be de

I wa ver
termined

ana to

dest to reach my career goal of per-

ing one day. So many other

form

s were touched
try my har

by the dancers
also, in fact our dance class

WO inspired to choreograph
another dance

and our dance company
instructor

choreo-

graphed another 'lumber for us. I personally

also was inspired to choreograph.
Seeing a

professional
on

mofstage

doing what they
love to

do is a self-arational
tool. These performers

allow us to realize that anything is possible!
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easement
General

Education

Student
Work

Sample

Student
Critique

5()

Context

A performing ensemble is in the
process of rehearsing a composition.
Students peribrm 16 measures of a
selected composition. The
performance is tape recorded.
Students listen to the recording 3
times. The Srst time, they listen and
talo notes on what they heat During
the second hearing, they write an
analysis and evaluation of their own
individual performanee. During the
third hearing, they write an analysis
and evaluation of the ensemble's
performance. Analyses are reviewed
through class discussion, sectional
discussion, or teacher review,

Excerpts front student critiques ofensemble

performance

Meste Fidelis

The first clear, balanced notes of the trumpet sec-

tion were clear indications
of the quality of music to

follow. The most noticeable
aspect of this piece was

the articulation.
The trumpets were especiallY

impressive
in the beginning,

creating a sound nearly

perfect in tone and phrasing,
so that all that was

heard was pure music. The rollsbetween phrases on

(such as the

percussion
instruments

suspended
cym-

bal at measure
21) were clear and

alive.
even; and kept

the interpretation
and the feeling

Festival Prelude

&wa.:
74-ag. . 101. 410.-s4

tip* ..or
"a' 4.V

Performance Indicators
Students:

. . through listening, analyze and
evaluate their own and others'
performances . . .

. . read and write critiques of the
musk . . .

. . . use appropriate technical terms. . .

-1st note
confident - all three notes canbe hear&

Very brassy sound. Intonation
is bad.

-triplets sound
disjointed. - all different

tones,

-trumpet melody drowned.
out by the woodwind.s

speeds, etc.
.

-muted tr
- bad intonation - riot together

bef
umpet partore the woodwind

section

-muted solo trumpet
part - better

intonation - all

parts can just barely be heard

-woodwinds
in tune - roughth most

-ymic contrast betweenr
good dna

uted part and

-triplets not heard as well the 2nd time
what comes after

t intonation
-major

flaw - trumpe

Commentary
The Sample:

'represents four students'
critiques of four pieces from an
ensemble performance which
was discussed and evaluated
by individuals, sections and the
complete ensemble, providin
several opportunities for
growth in ability as performer
and evaluator

'demonstrates the students'
command of specialized
language used in musical
analysis, (e.g., triplets,
dynamic, ritard, intonation,
articulation)

*suggests that teacher expects
clear and specific statements
focusing on what was heard
and observed

*is an example of an assignment
that could meet an English
Language Arts writing
requirement and become part
of student's comprehensive
portfolio

5 6

shows students were
required to "critically
rather than simply state t

the performance was "good" or
"bad."
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Trumpeter's
Lullaby was certainly a different

piece in

rood, and style. It was very relaxing, and cheerful.
In the

introduction,
the flutes seems to be very well balance&

and in

tune. When the trumPet soloist came the flutes and the

soloist were well harmonized.
As the piece progressed,

the

band was very good balance-wise,
we didn't blot the trumpet

out at all. The piece coraes across as very soft and melodic.

'When the piece coraes to the triplets; I feel they were a bit

mushy. They
needed to be more articulate.

When the dynara-

ice change
over to ff -you can defmitelY

hear it - very nice con-

trast when the band reaches the ritaxd near the ending, its

very well done! When the band reaches the end, the chord it

produces,
leaves a woiaderful

echo throughout
the auditorium.

Symphonic
Prelude

was a wonderful
opening Piece--it

ti-ulY
set you in the mood for the whole concert!

In the first

few measures
trumpets were slightly

out of tune but quickly

get back
measure five-- the band did an ezcellent

crescendo
(very energized).

By the time measure thirteen

came arotuad you couldn'thave asked for a better well-bal-

ancedband. Then at measure
twenty the woodwinds

came in

such a way that you couldn't even tell tho were joining the

band. At measure twenty-four
the clarinets

let off a bit of a

squeak (probably
bad reed) but as a whole theband at that

particular
measure

did their breathing
techniques

correctly.

At measure thirty-eight
the band as a whole did a beautiful

job with their intoilation
with each other, then at fortyforty-

one the dynamics
were well emphasised-

During dress

rehearsal
did have a habit of cutting

off the dotted whole note

too early - but at the concert it was perfecto!

Assessment Tools and Evidence:

Tools:
The class listens to the selection they are rehearsing.
Students individually complete a paper. On one side,
they discuss the performance of the whole ensemble.
They answer 3 questions:

What parts of the performance were strong and
why?;
What parts of the performance needs work and
why?;
What must be done to correct any weaknesses?

On side 2, they discuss their own individual
performance. They answer 3 questions:

What aspects _of your performance were strong
and why?;
What aspects of your performance need work
and why?;
At this point, what must you do to improve
performance so, at the next rehearsal, it will be
better than today? If applicable, state the steps
you will take to get to this point.

es.tv

/
,, , ;

,
,

Evidence:
The student evaluation is scored by the teacher
using the following criteria:

Specificity - states precisely what is strong and
what needs work. Makes suggestions for
improvement relative to the specified
weaknesses. Makes suggestions of appropriate
areas of the ensemble performance that should
be dealt with by the ensemble at the next
rehearsal.
Thrminology - shows an understanding of the
language of music and performance. Examples
would include style, genre, form, melody,
rhythm, harmony, timbre, tone, dynamics,
articulation, etc.
COmpleteness - the extent to what the students
critique. Evaluates all 16 measures by stating
multiple strengths and weaknesses, giving
many examples of terminology, and multiple
suggestions for improvement, including what
he/she needs to improve and what the
ensemble needs to do.,

"."..
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Students read reviews of sever&
theatrical productions of*The

'ettof the Shreve and watch s

video, film and live productions of
the play for comparison purposes.

'They keep a journal to record their
motions to texts and pr'eduction
comments as they view the different
works. Students realize that
productions of the same play can be
performed iluite differently, They
discuss different scenes with their
classmates; select, produce and
present their own version of a scene
for their classmate's; and analyze
the difference between live pato.
mance and other modes as pittrt of
%their theatre criticism experience,

Excerpt from
of a critical review of

a group report

The Taming of the Shrew.

The critic did not feel the actress
played lkatewho

was very effective.
lie was very impressed by

Petrucchio,
feeling that his performance

was very

consistent
with his circumstances.

Petrucchio
had

control of his character,
but Kate was too extreme in

her shrewishness.
The actors

who Play minor char-

acters
aid a 11 effective job, adding abit of parody to

the parody.

Performance Indicators
Students:

. evaluate the use of other art forms in
a theatre production

. . compare and Contrast theatre, film,
and video

. . . carry out acting, directing, and
design choices which support and
enhance the intent of a production.

58

Commentary
The Sample:

compares different
production values from one
performance to another,
e.g., setting, stage business,
acting styles

*identifies specific aspects of
production (direction, sets)
that support an authentic
performance

selects specific aspects of
various productions that
were effective.
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Excerpt
from onestudent's critical review of the

fourproductions
of TheTaming of theShrew

which she viewed.

The fourproduction,s
were vely different

from one

another. Theydiffered in costumes,
setting, lan-

guage, stage business,
andacting styles.

The BBC/Time-Life
production

was a very sub-

dued type ofproduction.
The director seemed to

focus on making the production
historically

accu-

rate andheld true to Shakespeare's
originalscript.

The sets, for instance, were very plain and simple

as they would havebeen during Shakespeare's
peri-

od, but they were notparticularly
visually stimulat-

ing.
Franco Zeffirelli's

production
was veryenjoyable

to watch.
Filming on location

was a definite asset

to this scene because manydifferent sets andviews

of those sets were possible.

The American
production

starringFranklin
Sea les

and Karen
Austin was a lot of fun. The action was

very fastpaced and the audience had little chance

to grow bored. The actors, were very acrobaticand

their fightingwas funny. Manyof the gestures

used also suggested
themeaning

of the
dialogue, so

it was easier to relax and enjoy the performance.

The last production,
Kiss Me Kate, wasvery short

because
much ofthe dialogue hadbeen removed.

While this did speed the show along, much ofthe

meaning was lost. Ifyou hadalready knownthe

basic storyline,
it was very easy tounderstand

and

entertaining
because the actors were able to play

with theirlines and actions more.

Note: Final assessment would also
include viewing the student
performance.

5 9
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Dance
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Student
Work
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Context

Children are taught a Native
American dance song. The lesson is
taught in conjunction with an
American Indian culture unit hy the
elementary classroom teacher and
may be a part of several activities in
the school including other art forms.
One meaningful way that students
can gain knowledge about other
cultures is by performing their songs
and dances.

The meaning of the song is
discussed, as are the musical
elements relating to melody,
repetition, rhythm, and tempo.
Students use traditional instruments
and classroom instruments like
drums, maracas, and jingle bells.
Students learn the dance step and
illations. The complete performance
involves singing, dancing, and
playing instruments as each student
takes a turn performing the roles.

,

Performance Indicators
Students:

. . sing and 1 or play, alone and in
combination with other voice or
instrument parts, a varied repertoire of
folk, art, and contemporary songs, from
notation, with a good tone, pitch,
duration, and loudness

. . . identify when listening, and perform
from memory, a basic repertoire of folk
songs 1 dances and composed songs from
the basic cultures that represent the
peoples of the world

. . identify and demonstrate movement
elements and skills (such as bend, twist,
slide, skip, hop)

. . demonstrate ways of moving in
relation to people and environment.

. . identify basic dance movements that
are typical of the major world cultures.

'4/

Commentary
The Sample:

4

6 0

shows children demonstrate
differing abilities in singing,
playing and moving and can be
assessed according to the criteria
provided under evidence on the
next page

exists in different media: the
audio tape works well for the
singing and videotape for the
dance; every child can be recorded
quickly without taking a lot of
class time; the teacher can review
tapes at any convenient time.
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Note: Still
phtographs are used
for introductory
purposes. Audio-taped
and video-taped
segments must be
reviewed for actual
documentation of
student achievement.

Assessment Tools and Evidence

Tools:
Audio-tape of studentS singing ari American
Indian dance song.
Video-tape of students parforrning an American
Indian dance song.

Evidence: Strategy I
Levels of Achievement
Distinguished

The student sings the song correctly with
excellent pitch, rhythm, and diction.

Proficient
The student sings the song with good
pitch, rhythm, and diction.

Competent
The student sings the song with generally

satisfactory pitch, rhythm, and diction,
although there are some words that are
difficult to understand, and/or some
distortions of pitch or rhythm.

Evidence: Strategy II
Levels of Achievement
Distinguished

The student's movements coincide with
the beat, the dance step is clearly
recognizable, and the dance is performed
with energy.

Proficient
The student's movements occur in time to
the beat with only minor discrepancies,
the dance step is generally recognizable,
and the dance is performed with moderate
energy.

Comnetent
student's movements show evidence

of slight rushing or slowing of the beat,
the dance step is occasionally
recognizable, and the dance is performed
with moderate to low energy.

61
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Students investigate- the artwork
or Homo Pippen's Domino Players*
and develop their own ideas and
images into a. wOrk of art
intenot ting their own family in the
style efiteraee Pippo, Students

-*ample reflection terns
and Insintaiw their setcbs and
completed ortfolio.

Performance Indicators
Students:

. .

. . look at art work from cultural groups
of US and identify distinguishing
characteristic

create a work of art that shows
influence of a particular culture

. . describe their responses and their
reasons for their responses.

A

Look at the painting
and name or draw pictures

of all the ce

can find. %c, 1.55
C ta eci c 44 i r

frasor
cbc K

furitplCi rjol )(v.

503 k Pipe

2. Can you guess
what room of their hou these

peopte are
se

in?

you see in the painting
that tells you it is that room?

3. What are the people in the room doing?

Person *I

Person #2

Person #3

Person #4

4. Look
carefully at the painting.

Can you tell what
time it is, moi

afternoon
or evening?

Name or draw pictures of all the things Ow

in the painting
that tell you it is that time. rE em ny

iS on

Commentary
The Sample:

correctly identifies pipe
puffing, playing the game,
etc., as activities of the
players as well as listing
many of the visible
objects

sketches standing posi-
tion of figure with good
attention to scale and use
of space

produces a well-executed
sketch of family with
effective use of
overlapping and features
of a contour drawing

draws family members
(like Domino Players) in
the dining room using
line, space, shape, color
and texture

62

like Domino Players,
creates a scene of the
family that will include
what they are doing.
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Inteintedi

Student

Sample

The Art of
; Assemblage
13oittain Project

68
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Contezt
ME ART OP ASS or 1r LAGE:

AM/MIN IFIRCOEGT

The learner will hivestigate the
work of LOWIN i4evelson, frcl
the video Nevelson Progras
eartworh entitled/Mack &mit lir e,
Bicenttnnial Dawn, and Sky
Cathalrai. The student will create
an assemblage, constructed
primarily from wood, in the style of
Louise llevelson. Students will
become part of a cooperative
learning group, creating electronic
portfolioe, recording their art work
and engaging in peer assessments
and critiques.

Note: A domain project
involves activities related to
the standards.

PLEASE NOTE: This learner
exercise rn y be seen in its
entirety as a domain project on
the NYS Framework for the Arts
CD/ROM.

Performance anorne
Students:

gito

. use elements and principles of art to
communicate

. . identify and use in individual and
group experiences some of the roles for
designing, producing, and exhibiting
works of art

. . utilize cultural institutions and
community resources

. . use the language of criticism to
describe and interpret works of art

. investigate and reflect upon how art-
works and artifacts from diverse cultures
influence artistic decisions

. . take different active roles as both a
creator and and a member of a critical
audience

. . demonstrate involvement in a
collaborative activity as a leader and as
a member of a group.

6 4

Commentary
The Sample:

0 investigates and collects a
variety of images from a wide
range of world cultures which
reflects space and structure,
color and light, and movement

0 views the video, Nevelson In
Pmgress, and understands the
language of art criticism,
utilizing the principles of unity,
rhythm, balance, space, and
color, focusing upon the work of
the artist and her stucio

0 in the artistic style of Louise
Nevelson, designs and creates
a three dimensional work of
art

0 utilizes electronic media to
record the creative process and
completed work

0 participates in class critiques
revealing the use of the
language of art criticism.
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THE ART OF
ASSEMBLAGE:

A DOMAIN PROJECT
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